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Supporting our young adults to finish their 
education at secondary school and providing them 
opportunities to further their education through the 
TAFE or University system, is an important priority 
for Geelong and the surrounding region.

“Preparing young people to compete in today’s 
complex and fast changing global economy is one 
of our most urgent challenges. Education has never 
been more important. For individuals it is an important 
predictor of future health, employment and welfare 
prospects and for our region developing an educated, 
nimble workforce is critical to sustaining strong 
economic growth.” 
(Jane den Hollander June 2015) 

Secondary school retention rates in the Geelong 
Region are much higher than those in metropolitan 
areas.  In 2014 the Victorian Auditor General’s 
report found that only 39 percent of young people 
from regional areas say they intend to enrol in 
university compared to 63 percent of those in 
Australia’s major cities.  .

Geelong and the surrounding region is currently 
undergoing a significant structural change in the 
labour market.  As part of this change the local 
economy needs to adjust following the exit of major 
manufacturing industries.

Acknowledging the shifting labour market in the 
Geelong Region, the Australian Government is 
investing in a Pathways in Technology Early College 
High School (P-TECH) pilot program.

The P-Tech model, which has been adopted in the 
United States, looks to link education with the 
Science, Technology, Engineering and Mathematics 
industry sectors to offer opportunities and support 
to students by providing:

• An industry mentor
• Hands on workplace experience
• Defined pathways to achieving a higher 

qualification
• Innovative approaches to learning
• Links to employment

Acknowledging that the Mentor component of 
P-TECH is critical to its success, the research 
conducted as part of this report aims to review 
and consider existing mentoring programs which 
currently exist in Geelong and the surrounding 
Regional schools.

IntroductionExecutive Summary
The objective of this report is to provide recommendations to the Pathways to Technology Steering 
Committee around what makes a successful mentoring program.  The report also aims to provide 
information back to those who have offered their time and knowledge to share details of the existing 
programs currently in place across the Geelong and surrounding region.

Identifying the worrying statistics of student 
retention in schools and the structural 
change in local labour market, this report 
looks at the role of a mentoring program in 
student retention and the potential benefits 
of connecting with local industry. 
The report draws from Australian and International literature, to identify the fundamentals of a mentor 
being a trusted and approachable confidant, advisor, counsellor, supporter and challenger to the young.  
The review explores the effective and not so effective components of mentoring and highlights some of 
the building blocks in the development of successful mentoring program. 

A study of Secondary Schools around Barwon South Western Region, has identified a varied approach 
to youth development including different forms of mentoring programs.  This report explores the 
effectiveness of existing programs through the eyes of those involved and incorporates this feedback 
into recommendations for programs of the future.
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Supporting our young adults to finish their education at 

secondary school, and providing them opportunities to 

further their education through the TAFE or University 

system, is an important priority for Geelong and the 

surrounding region.

Acknowledging that industry mentoring is critical to 

the success of the P-TECH model, this report aims to 

research and review existing mentoring programs in place 

throughout Geelong and surrounding Region.  

This report combines an Australian and International 

literature review together with analysis drawn directly 

from Geelong Regional schools, to provide critical success 

factors and mentor program recommendations for 

consideration by the P-TECH Steering Committee.   

Problem Definition/Background

Project Scope

The recent launch of P-TECH at Newcomb Secondary College by the Federal Government provides scope 
for the implementation of a significant mentoring/engagement program. The Project Scope is a research 
project to study: 
• the current mentoring and engagement programs across our region including public and private 

schools 
• determine the success or otherwise of current programs (including set-up, pitfalls, wins and losses); 

and 
• to undertake a research analysis and literature review of mentoring programs.
The GEMS project will present a final research report to the P-TECH Pathways to Technology Steering 
Committee including findings and recommendations for the best possible mentoring program for the new 
P-TECH school.

Methodology
IDENTIFYING THE NEED
Following visits to Geelong Grammar and Northern Bay College as part of the Leaders for Geelong 
Program it was evident that education retention in the Barwon South Western Region is an area of 
concern.

INTERVIEW WITH STAKEHOLDERS
Discussions with Skilling Australia, Geelong Region Local Learning & Employment Network (GRLLEN) and 
Skilling the Bay established the existing environment in terms of mentoring programs within secondary 
schools in the Barwon South Western Region.

INTERVIEW WITH PRINCIPAL P-TECH
Discussions with the Principal of Newcomb Secondary College provided an understanding of the scope 
of the P-TECH pilot program and the potential for a mentoring program to be implemented as part of this 
trial

AUSTRALIAN AND INTERNATIONAL LITERATURE REVIEW
Reviewing literature available from multiple sources to provide background to an effective mentoring 
program structure. 

INTERVIEWS
Discuss the existing programs with Gforce Employment Solutions and Barwon South West Schools to 
understand what is and isn’t providing a successful result.

COLLATION OF FINDINGS 
Utilising the findings of the literature review and interviews to develop recommendations for an ideal 
future program.Page 2 Page 3



The Pathways To Technology Model

Rapid technological advancements, 
globalisation and economic 
reforms are having an impact on 
the more traditional workforce 
industries.  
Skilling Australia Foundation states that
• Due to the continued technological improvements it is anticipated 40% of current jobs will be 

automated over the next 10-15 years. There is growing evidence  many young adults without a 
university degree will lack the necessary skills  to qualify for 21st Century jobs.  The jobs of the future 
will require workers with science, technology, engineering and mathematics (STEM) skills.

• The current youth job market reality suggests youth unemployment, disengagement in school (1 in 4 
don’t finish Year 12 or equivalent), and drop-out rates in apprenticeships and in university is increasing. 
In disadvantaged communities and regions the statistics are a lot higher.

• Industries are consistently finding it difficult to find and employ appropriately skilled people for a wide 
variety of roles.   

To bridge the current gap to plan for the future  stakeholders from the education sector and STEM 
industries are considering  a holistic approach to engage students and prepare them for postsecondary 
education and the workforce. 

A new model of education which is gaining increasing attention is the Pathways in Technology Early 
College Model or P-TECH for short. The P-TECH program began in New York and now operates in 40 
schools across the U.S. It is providing high school students with an industry supported pathway into STEM 
careers. The P-TECH  program seeks to provide students with practical science, technology, engineering 
and mathematics skills.  The P-TECH program  is about collaboration – a partnership between education, 
industry and community with a clear purpose to provide a supported pathway for young people to achieve 
a qualification which  strengthens their employment prospects for the future.

The P-TECH  model has a unique set of elements including an innovative curriculum design, a different 
approach to learning, industry mentoring and support access for students to undertake  post-school 
education  and links to employment. The objective is exposing students to practical learning in maths, 
science, technology and engineering as this is where future employment jobs will be.

What are the key elements of the P-TECH model?
Innovation approaches to learning
The learning programme is designed to build the 
technical and emotional intelligence skills students 
will require in their future studies and careers.
Students complete their regular secondary school 
subjects such as english, science, and mathematics, 
while also undertaking an advanced STEM  learning 
programme with collaborative support from the 
school and industry partners. The programme 
matches each student with an industry mentor 
for the duration of the programme to provide 
opportunities for students to connect their learning 
to work  situations.

The role of Industry; mentoring and support.
The Industry partner contributes to student 
development  through mentoring, working 
collaboratively with teaching staff in curriculum 
development, site visits, job-shadowing, offering 
internships and  workplace learning experiences. 
They also assist in  the development of students  to 
ensure  they are entering the labour market with the 
necessary skills  to strengthen their prospects for 
employment.

Throughout the program, students have access to 
an industry mentor who :
1. Helps guide them through practical projects 

and problem solving exercises to extend 
their learning beyond the classroom and help 
students understand the connection between 
their course work, field experiences and the 
“real world” expectations of the workplace.

2. The mentor relationship is also designed 
to ensure  student learning stays on track 
and provides opportunities for guidance 
to help students make informed decisions 
regarding their education, training and future 
employment opportunities.  

A post-school qualification.
The program will offer students studying for their 
Year 12 qualification an industry supported pathway 
to a STEM related diploma, advanced diploma or 

associate degree. Therefore students will be on a 
pathway to achieve two qualifications, their Year 
12 qualification for their technical and vocational 
education components with an option to continue 
their study through TAFE and eventually onto 
tertiary institutions.  Alternatively  students may 
choose to pursue employment in a STEM related 
field, which could be with the school’s industry 
partners.

Links to employment.
Collaboration between the education and industry 
sectors strengthens the connection between 
student learning and the skills  employers are 
seeking. The P-TECH program improves young 
people’s prospects of employment, including 
opportunities for employment with industry 
partners.

How is the P-TECH model different?
The support and opportunities provided through 
the P-TECH model are particularly important for 
those young people living in communities with high 
youth unemployment  and where the labour market 
is shifting to a modern knowledge and skills-based 
economy. It does this by boosting the educational 
and employment prospects of students who do 
not have a history of postsecondary educational 
attainment or access to high-skill, high-income 
employment opportunities. 

This model provides an exciting and enriching 
opportunity available for students with a focus 
on the transition from high school, university 
and a career.  The model is designed to integrate 
secondary school and career readiness into every 
aspect of the school’s program.  In addition, 
students can receive mentoring and other work 
readiness training from professionals in their 
specific field of study.
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What is 
Mentoring?
Mentoring By The Books (Literature Review) 
Lessons from the past – The origins of mentoring 

The term ‘mentor’ has its origins in ancient Greek mythology. In Homer’s Odyssey, Mentor is a wise and 
faithful friend of Odysseus, King of Ithaca. When Odysseus sails for the Trojan wars, Mentor is entrusted 
with the care of Odysseus’s son Telemachus. Mentor must ensure Telemachus is fit to succeed his father. 
In this role, Mentor becomes a trusted and approachable confidant, advisor, counsellor, supporter and 
challenger to the young Telemachus (Hall, 2003). 

The Literature Review for the Geelong Education Mentoring Study (GEMS) endeavours to provide an 
understanding of how this age-old concept of mentoring is helping to transform the lives and aspirations 
of young people in contemporary educational settings. This understanding will be gained by identifying the 
practice imperatives documented in the reviewed international and national literature which support the 
development of sustainable and effective mentoring programs. 

Contemporary definitions of mentoring echo the historical characteristics of the Mentor – Telemachus 
relationship.  Leading the Way: The Victorian Government’s Strategic Framework on Mentoring Young People 
2005-2008 defines mentoring as “the formation of a helping relationship between a younger person and 
an unrelated, relatively older, more experienced person who can increase the capacity of the young person 
to connect with positive social and economic networks to improve their life chances”. 

Understanding the potential benefits, critical success factors and possible negative impacts of poorly 
implemented mentoring programs will be pivotal to the quality of outcomes for future mentoring program 
participants.  

Lessons from the present: Effective and non-
effective components of mentoring programs

To understand whether or not a mentoring program 
has been effective, it is necessary to determine 
what constitutes ‘effectiveness’ in the mentoring 
of young people. Multiple research studies identify 
common measures of effectiveness to be:
• Increased school attendance rates
• Higher school completion rates
• Improved academic performance
• Better classroom engagement
• Attainment of post school employment
• Reduced risk-taking behaviour such as alcohol 

and drug abuse
• Greater resilience and self-esteem
• Improved relationships with family and friends
• Community Participation

These measures are often dependent upon 
the effective delivery of mentoring programs. 
MacCallum and Beltman (2002) claim elements of 
effective mentoring program delivery include: 
• Collaboration with parents, communities and 

other agencies
• Careful selection and close monitoring of 

mentor-mentee relationships
• The provision of training, assistance and 

support to mentors
• Flexible implementation of plans and content to 

meet a young person’s need 
• Opportunity for ongoing mentee feedback
• A safe and supportive environment for the 

mentee
• A focus on purposeful activity with 

independence as a goal
• Ongoing commitment from mentors and 

funding bodies.

MacCallum and Beltman further identified in 
their Role Models for young people report to 

the National Youth Affairs Research Scheme, the 
common elements of effectiveness across a range 
of role model programs include:
• Young people sensitive administration/

management of the program;
• The development of networks
• Mechanism for ongoing feedback from 

participants (young people, role models and 
other significant people) and evaluation for 
program improvement; and

• Sufficient resources for the program to achieve 
its aims.

MacCallum and Beltman also identified common 
characteristics that may limit the effectiveness of a 
program such as:
• Inadequate selection, screening, training and 

support of role models;
• Too much reliance on one individual for 

program success;
• Lack of ongoing support for young people in 

minimum interaction programs;
• Taking too many young people into the 

program;
• Lack of adequate funding; and inadequate 

resourcing and valuing of volunteers.

In many cases where mentoring programs were 
reported to have negative outcomes, program 
success appeared to have been jeopardised by 
lack of funding, lack of time, or poor matching of 
mentors and mentees (Hansford, Tennent & Ehrich 
2003).
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Building blocks – The foundations of a mentoring 
program
Program Longevity 

The longevity of mentoring programs and the 
length of each individual mentoring relationship 
significantly impact on the outcomes for young 
people.  Hartley (2004) claims mentoring 
relationships sustained over a substantial period of 
time are more likely to be effective and produce 
positive outcomes. Mentoring relationships are 
most likely to positively impact a mentee when 
they last for a year or longer. Research presented 
in the Victorian Government’s A Guide to Effective 
Practice for Mentoring Young People (2006) 
supports the duration of a mentoring program 
being 12 months, particularly when there is a focus 
on developing a long term relationship between a 
mentor and mentee. This guide also notes the need 
for program duration to be considered in terms of 
achieving set program objectives.   

Satchwell (2006) states time is crucial to the 
building of trust between the mentor and a young 
person. Trust allows for the open and honest 
exchange of aspirations, perceived barriers, 
personal angst and challenges, and united problem-
solving and goal-setting. Mentoring relationships 
that terminate within three months have been 
shown to impact a young person’s self-esteem, 
capacity to trust others and evoke feelings of 
rejection (Victorian Government, 2006; Satchwell, 
2006). 

Grossman and Rhodes (2002) observed ‘enduring 
mentoring relationships have been found to be 
associated with a range of benefits to youth.  
But what are the consequences to adolescents 
when relationships terminate prematurely?  
Indeed, approximately half of all youth mentoring 
relationship dissolve after only a few months, often 
as the result of the volunteers feeling overwhelmed, 
burned out or unappreciated.’’

MacCallum and Beltman (2002) found those 
agencies that are able to secure adequate funding 
for two to three years at a time, and involve 
dedicated staff willing to adapt programs to meet 
the needs of the young people concerned, are 
more likely to be able to deliver effective programs.

Mentor/Mentee Contact Schedule
Young people benefit most from mentoring when 
frequent contact is maintained between the 
mentee and mentor (Hall, 2003; Jekielek et al, 
2002; Satchwell, 2006). The frequency of contact 
between a mentee and mentor is not widely 
prescribed in the available research. Standford, 
Copps and Yeowart (2007) suggest the frequency 
of contact is discussed during program orientation 
or training to ensure there is clarity for both mentor 
and mentee around program commitments and the 
setting of realistic expectations.  

The Nucleus Group in their evaluation of the Ramp 
Project (2007) for the Victorian Department 
of Human Services cite findings in unpublished 
research relating to a number of different 
mentoring programs operating in Victoria that:
• Many young people were not comfortable 

with the concept of immediate matching with 
a volunteer, and that an engagement phase (a 
‘getting to know you’ stage where volunteers 
offered general support through a range of 
introductory activities) was often of critical 
importance

• Initially, for hard to engage young people, 
relationships between volunteers and young 
people appeared to develop more naturally in 
group settings” 

Jean Rhodes identified in Fostering Close and 
Effective Relationships in Youth Mentoring 
Programs mentees seem to benefit from being 
actively involved in determining goals and activities.  
Relationships in which the youth and mentor jointly 
decide on activities and goals, as opposed to being 
driven primarily by the interests or expectations 
of the mentor, have been found to predict greater 
relationship quality and duration. Numerous 
research papers were cited which highlight the 
significance of how often mentors and youth 
spend time together, in both formal and informal 
mentoring ties.

Program practices that support the mentor and 
mentee relationship (i.e. training mentors, offering 
structured activities for mentors and youth, having 
high expectations for frequency of contact, and 
monitoring overall program implementation) 
produce stronger positive effects (Du Bois et al., 
2002).

There is some evidence from evaluation of 
community-based mentoring programs that 
matches lasting less than six months may do more 
harm than good, especially if students expected 
the match to continue longer (Rhodes & DuBois, 
2006). 

If the field evolves and school-based mentoring 
programs meet higher standards for quality, then 
perhaps we will see stronger effects over time. But I 
am sceptical that as long as programs are designed 
for ease of implementation, they will be adult-
focused and will fail to have the intended impact on 
students. (Graig Meyer – Chapel Hill-Carrboro City 
Schools)
 
Family Involvement in Mentoring Programs
Spencer and Basualdo-Delmonico (2014) 
conducted a study of family involvement with 39 
staff from agencies that had a stated emphasis on 
family engagement.  The study found formal youth 
mentoring typically emphasizes the relationship 
between a mentor and mentee, particularly efforts 
related to the development and maintenance of this 
relationship; however, these mentoring relationships 
do not develop in a vacuum as youth are embedded 
in multiple social networks including family systems. 
While programs have traditionally minimally 
involved parents/guardians, some programs have 
begun to engage families in more prominent ways. 
Informed by approaches from other preventative 
intervention fields serving youth who are at high 
risk, and previous research suggesting that family 
involvement relates to better youth outcomes (e.g., 
DuBois et al., 2002), this new research examines 
program staff’s perceptions of family involvement 
practices and how these practices influence the 
mentoring experience/process.

A central theme conveyed by staff across all of 
the focus groups in the study was that “a parent 
can make or break a match,” or that family/parent 
involvement relates to the quality, endurance 
and subsequent effectiveness of a mentoring 
relationship.

In addition, the following three distinct approaches 
to family involvement practices emerged:

Involving families: This approach is characterized by 
the notion that “…the onus for parental involvement 
was considered to rest primarily on the parent…” 

Engaging and serving families: This approach is 
characterized by “…active effort on the part of 
the staff to incorporate parents in the mentoring 
process in meaningful and productive ways that 
were attuned to both the strengths possessed by 
the family and the challenges they faced” 

Collaborating with families: This approach is 
characterized by an “…articulation of a team 
approach to promoting the youth’s development 
and supporting the mentor-youth dyad, with the 
parent serving as an equal and significant member 
of this team” 

Of note, staff’s description and perceptions 
indicated that for some programs, these 
approaches are not mutually exclusive in day-to-day 
program practices and often occur in combination.
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Mentor Selection 
According to MacCallum et al., a selection criteria 
for selecting mentors should aim to identify 
mentors who:
• Have a sincere desire to be involved in the life 

of a young person
• Respect young people
• Actively listen, suspend judgements, ask 

thoughtful questions
• Empathise with the young person
• See solutions and opportunities

Culturally appropriate and gender based matches 
are frequently mentioned as desirable, where  
possible.

The use of mentoring programs in the area of STEM 
activities is a relatively new concept, however the 
Australian Council for Educational Research paper 
Partnering for School Improvement details  case 
studies of effective school-community partnerships 
developed with businesses or community groups 
to address a specific student need or educational 
opportunity.  Key features of these programs 
are that they are well-planned, sustainable, and 
collaborative and based on a mutual sharing of 
expertise, knowledge, resources and skills.  There 
are clear roles and responsibilities for each group 
involved and there is an ongoing commitment 
to the partnership from the highest level in each 

organisation.  There is tangible evidence to show 
that the partnership is having an impact on the 
learning outcomes of the students involved.

Resources
The Victorian Government’s A Guide to Effective 
Practice for Mentoring Young People (2006) claims 
one of the key success factors in mentoring is that 
the vast majority of mentors are volunteers. In 
many instances, the mentor in their voluntary role, 
is the first adult who is choosing to interact with the 
young person and is not reaping a financial or other 
benefit to do so. This can considerably strengthen 
a mentoring relationship as the young person 
sees a deeper commitment to their welfare and 
development. 

The use of voluntary mentors substantially reduces 
the cost of implementing mentoring programs. 
However, Standford, Copps and Yeowart (2007) 
note it can be challenging to recruit and retain 
voluntary mentors when a greater level of training 
and support is required to engage with a young 
person. This is often relevant when a young person 
has high-risk or challenging behaviours stemming 
from alcohol or substance abuse, mental health 
concerns, socio-economic disadvantage, family 
problems or unstable support networks.

Study Data
Study Area 1: Geelong Region Local Learning & 
Employment Network (GRLLEN)

Dr Jude Walker of GRLLEN presented a number 
of core elements for disengagement in local youth 
and education. A significant number of studies have 
been undertaken regarding student disengagement, 
and the subsequent lower levels of student 
retention through to Year 12. 

These studies include:
GRLLEN: Environment Scan 2014. Found at 
GRLLEN website:
Victorian Department of Education On-Track 
Report –  http://www.education.vic.gov.au/about/
research/pages/ontrack.aspx

The GRLLEN has also identified  the shift to new 
employment types is critical in ensuring the long 
term viability of the Geelong region. 
 
CORE GRLLEN CONCERN:
The 2014 GRLLEN Environmental Scan, identified 
the following industries as core focus for the region 
into the future:
• Construction
• Education and training
• Property and business services
• Health and community services
• Transport, warehousing and logistics
• Tourism
• Agriculture and related industries, including 

agri-science, agri-tourism and agri-food 
(previously meat and dairy products)

• Advanced manufacturing

The review identified  the need for industry and 
education sectors  to collaborate to identify and 
deliver strategies to support the region’s labour 
market to make a successful transition from a 
dependence on manufacturing to a more highly 
diverse labour market, in order to “future proof” the 
region against further downturns.  

This further increases the importance on success 
of the P-TECH project, as well as industry support 
to bring industry representatives together with 
education/training providers and other stakeholders 
to identify innovative strategies to  connect young 
people to appropriate labour market outcomes.  

The GRLLEN has also identified without ongoing 
educational attainment (even at Cert level), then 
the achievement of regional success in the above 
industries is likely to be low.

Dr Walker also highlighted the following areas of 
concern  the GRLLEN have identified through their 
research specifically into mentoring and youth 
engagement within the education sector:

1. Industry Mentors need to have the ability 
to connect the educational learnings with 
employment pathways. Youth will want to see a 
benefit for the relationship to their employment 
prospects, and the mentor should be equipped 
to do so. Mentors will require a “futures” 
mindset.

2. Girls (females) – simply by completing year 12 
does not necessarily guarantee employment 
outcomes. GRLLEN data has found  females are 
still less likely to find meaningful employment 
even if year 12 has been completed. 

3. There needs to be a focus on “employability 
skills/capability learning” as opposed to 
“competencies” through education – this 
includes an understanding of Emotional 
Intelligence, social interaction skills, work 
interactions and expectations – to provide 
young adults with the appropriate “social skills” 
to be able to operate effectively in the work 
environment.
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GRLLEN Data Analysis
Given the above, the GRLLEN has undertaken significant research to identify cohorts of school leavers by 
school type, and the levels of education or employment entered for  students who have not completed 
year 12. Significant issues have been found that identify where gaps in our education system and then 
ongoing employment arise. 

Issue 1: School Leavers by School Type
The following chart details enrolment trends across all secondary school years.  Government school 
enrolments are much higher than  Catholic and Independent schools.   Year 12 enrolments in Government 
schools has a significant decrease in enrolments from year 11 to year 12 and Catholic schools drop away 
compared to middle  years, whilst there is a smaller decline in the independent schools.

Issue 2: Early School Leaver destinations 
The chart below demonstrate  the greatest proportion of early school leavers entered in an apprenticeship 
or Traineeship (38%). Unfortunately, a significant number do not enter into the workforce on a full time 
capacity or at all, creating significant social issues (15% looking for work, and 11% employed part time).  
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Study Area 2: Local Secondary  Schools

The following key findings were discussed with the school and industry representatives who are involved in 
the administration of Current Mentoring Programs:

Program Types:
Most programs are designed in-house focussing on school requirements, as such no standardised structure 
for mentoring programs exist across the region.
In particular one representative described mentoring programs as more of a “corporate social 
responsibility” outcome for organisations, rather than progressing educational outcomes.

Student Selection:
Representatives identified  most student participants are nominated by staff – as many of the students 
don’t wish to self-nominate. It was also highlighted  the better achieving students were those chosen, 
whereas those requiring the  most support were the ones to miss out.

Mentor Selection, Training and Protocols:
Many schools were not involved with mentor selection, unless a pre-arranged relationship was in place. 
This is a key hurdle  many schools faced – having key links with industry to provide relevant and appropriate 
mentors. 

Where mentors were identified and engaged, very little training or advice/support was provided  prior to 
the mentoring relationship commencing.  There were no specific protocols or outcomes agreed to prior, 
hence a number of schools found the programs to be less beneficial than expected for both parties.   

Program Funding/Resourcing:
All schools identified  the inadequacy of funding and a dedicated resource for the coordination of the 
mentoring program as an inhibiting factor.  In particular, schools felt the level of funding  had a direct 
correlation with  the capacity to effectively coordinate a program, provide continuity and outcomes to 
student and industry representatives.  

1

2

3

4

Issue 3: Occupations of Early School Leavers.
The more significant issue surrounding early school leavers is the higher levels of unemployment for those 
not in training or employment (including apprenticeships or traineeships).

As evidenced below, approx.. 50% of early school leavers are not in employment. This is double the 
percentage of those that have attained year 12 education. 

Further, those that have completed year 12 are better placed to find employment in a range of sectors 
(such as Health, Sales, Media, Clerks), where those without year 12 are more confined to trade type 
industries (building and construction, vehicle repairs, security etc). 

YEAR 12 OR EQUIVALENT COMPLETER % EARLY SCHOOL LEAVERS %

Occupations of 2012 school leavers not
in education or training in  2013

Pe
rc

et
na

ge
 o

f 
Le

av
er

s
In

du
st

ry

Page 14 Page 15



Filling The Gap (Proposals/Recommendations) 
Program Design
Our research has found that the following program design would be most beneficial
• A long term committed mentor relationship is key 
• Program could commence in Year 10, and follow through to end of School (Yr 14 for P-TECH, or Year 12 

for VCE).
• Mentors could have mentor approximately three at any one time – one per year level (ie one in Yr 10, 11 

and 12).
• To meet regularly (maybe fortnightly initially – monthly thereafter)
• Informal communications could be undertaken via a closed FaceBook page or similar platform, 

moderated by the Program Coordinator
• Mentors commit to the full three years
• Both mentor and mentee sign off to ongoing “evaluations” by the program coordinator

Program Coordination
• A central support function (Program Coordinator) should be created to coordinate all relevant 

processes relating to the program, and to assist with the coordination of Mentors and Mentees, 
including communications

• A dedicated “communications” model be introduced solely for use of the Program Coordinator, 
mentors and mentees (may be a closed FaceBook Group page or alike) for real-time blogging and 
important communications.

• Program Coordinator to have some form of specialised development in matching – this could be 
assisted through groups such as Volunteers Geelong where matching is a core function.

Parental Involvement
• Our research has found that parental support is critical, but ongoing involvement should be kept to a 

minimum. 
• Parents should provide approval for their child’s involvement in the program, attend an information 

briefing undertaken by the Program Coordinator, and agree to bi-annual evaluations by the Program 
Coordinator.

Program Frequency
The frequency of programs varied between schools, i.e. the length of the program being one term to 
an annual program and the number of contact points/meetings occurring during the period.  Some had 
specific timeframes for specific mentoring programs, where again were ad-hoc in their arrangements. A 
number of schools  identified  mentoring meetings occurred on a fortnightly basis, which seemed to work 
well for a defined period i.e. one term.

Schools identified  frequency of contact points/meetings could be increased  if the length of the program 
allowed – i.e. if it was a 12 month program, then  a 6 week timeframe was more beneficial

Program Length:
Many schools identified  the length of the program was minimal, and often dependent upon the industry 
partners (as opposed to what would be best for student outcomes). Many schools agreed  a long term 
relationship (over a number of years) is  the most beneficial for both the mentor, student and school – as it 
provided the student with ongoing self-assurance , support and a point of contact.   

It was also felt a long term relationship would provide the mentor with greater ownership and investment in 
the outcomes for the student due to the strength in the relationship.

Program Measurement: 
As  identified earlier, program measurement is an opportunity for improvement.  . A number of schools 
undertook their own measurements, but this did not focus on outcomes for students. When asked about 
the effectiveness of their programs, many schools only identified “Good” as the outcome – with a number 
of schools rating the outcomes as poor. Again this rating is not undertaken by any key methodology.  
Schools would benefit from a structured evaluation framework to track the effectiveness of the mentoring 
program from differing aspects.  

Parental Involvement:
Many schools emphasised the importance of parental involvement in the student mentoring program in 
some cases.  There was also concerns in some circumstances, in particular with schools in lower socio-
economic areas.  This was due to a number of factors including:
• Fear their child will extend beyond the family “network” – inclusive of remaining on benefits
• Fear of being “left behind” by their child
• Being over-involved, to the point the relationship is ruined as any “outside thinking” is tainted by the 

parental involvement
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Filling The Gap (Proposals/Recommendations) 
Mentor Selection, Matching And Preparation
Significant design of Program “Protocols” should be established prior to the program execution. 
These should include focusing on professional boundaries, responsibility of the relationship, program 
commitment requirements etc.
Preparation Program – this is to be a specifically designed development program for mentors once 
selected to ensure full support for the mentees. Again this should include areas such as: professional 
boundaries, key communications, younger person’s attitudes in current society.
The project team also recommend that mentors complete a “Mental Health First Aid” program to be able 
to assist mentees if required. 

Selection Program – The selection process could be as follows:
• Nominations sought by school for mentees – encouragement for those that would not normally self-

nominate
• Nominations sought by industry for mentors 
• Selection panel - once received a selection panel of the Program Coordinator, Principal (or VP) and a 

selection of mentees (relevant to the industry) assist in the confirmation of the industry mentor.

Matching – a significant pre-matching questionnaire be completed by both mentee and mentor, with the 
Program Coordinator establishing “best matches”. An initial matching meeting “facilitated by the Program 
Coordinator with the mentor and mentee be held – maybe offsite in a neutral setting (ie. coffee shop).
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