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Executive Summary 
 

The Leaders for Geelong Program (LFG) is a conduit for emerging leaders to challenge 
themselves and find opportunities that will shape the region, whilst preparing them to take the 
helm. 
 
The expectation is that the participants become further involved in shaping the regions future via 
participation on boards in not-for-profit areas. 
 
Our LFG program addressed and exposed us to a broad range of issues within the region, driving 
the direction of our research project. 
 
The School Bullying in Geelong research project evolved to explore bullying in the Geelong 
Region with the aim to answer the following questions: 
 What are the key issues around bullying in the Geelong Region? 
 Do schools concur with the media scrutiny in relation to school bullying in the Geelong 

region? 
 What are the social, demographic, age related trends in bullying?  
 What successful practices and procedures are in place in schools to deal with bullying? 
 What is missing when dealing with bullying in the Geelong area? 
 How can we help the community address any gaps? 
 
The group undertook an extensive research project (with the assistance of two Deakin University 
students) looking at what practices occur in Geelong and where the major gaps were. 
 
The research project determined that bullying is an issue in Geelong and that the current 
prevalence of cyber bullying was a key challenge that schools found difficult to address as it could 
be perpetrated out side of the school yard. 
 
Specific findings included: 
 There are many challenges that students face in their journey through school. One 

challenge that many students face at some point in their school life is bullying. 
 The prevalence of bullying is difficult to gauge, it does occur and the negative outcomes of 

bullying can potentially be carried by the victim throughout life. 
 There is a lack of understanding by the community on what constitutes bullying and how 

parents and students can deal with it.  
 There is limited parental understanding of what constitutes bullying and how they should 

react when they feel that their children are being bullied. 
 Generally schools have extensive policies and procedures in place to deal with bullying that 

occurs whilst at school. Schools are less able to regulate bullying outside the school yard. 
This results from current technology allowing students to bully 24/7 without having to directly 
see the implications of their actions. 

 Cyber bullying is the newest form of school bullying and the control and mitigation of cyber 
bullying is difficult.  

 Cyber bullying allows bullying to move outside of the school yard, whilst still leading to 
significant school yard issues. 

 
We found a wide variety of mitigation strategies used by schools to endeavour to address bullying 
issues. These included programs based on “restorative justice” a philosophy and practice of 
focusing on kindness and forgiveness. In Restorative Justice” programs decisions are made 
where there is an equal distribution of power between parent’s, students and teachers. This model 
is one of kindness and forgiveness rather than a shame and blame approach. Geelong Grammar 
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School are following this approach and finding it beneficial but it does require a concerted whole 
of school focus and approach, which is difficult to attain. 
 
An approach used by many primary schools is the “You Can Do It” program.  “You Can Do Its” 
focus is on the development of young people’s emotional and social capabilities which include the 
development of the following 5 Keys of You Can Do It! Education. 
1. Confidence (academic, social) 
2. Persistence 
3. Organisation 
4. Getting Along, and 
5. Resilience. 
 
The program endeavours to instil in young people 12 ‘Habits of the Mind’ which are discussed 
further in the report. 
 
The key recommendations we have developed from our research project are: 
1. All schools should review annually their bullying policies. 
2. All school bullying policies need to include cyber bullying. 
3. Lobby parliament in an endeavor to have bullying listed as a criminal activity. 
4. Programs should be put in place to: 

 Provide greater knowledge to parents on bullying. 
 To inform, encourage and teach kids soft skills that assist them in being responsible and 

accountable for behavior of self. 
5. Allow schools the ability to ACT on all bullying. 
6. A focus from schools and the community on the advent and increased levels of cyber bullying 

in today’s society. 
 
As a part of our research project we aimed to focus in undertaking some event that in some small 
way could assist in addressing one or more of the above recommendations.  
 
We focused on a project that assisted in addressing points 4 and 6 above. Our event facilitated a 
greater understanding of the issues related to cyber bullying by raising awareness of the impacts 
of cyber bullying at a local level. We wanted to encourage positive actions and behaviours 
amongst young people, to educate and empower them to take control of their actions. 
 
To raise awareness of cyber bullying amongst students, parents and teachers, we undertook an 
attempt to break a World Record. We brought together students to form a human “Smiley Face”. 
The smiley face emoticon is the recognised symbol of cyber talk. A slogan ‘Be Nice on the Net’ 
was developed to bring together the record attempt and the awareness of cyber bullying. Our 
project broke the existing World Record with the assistance 900 teachers and students from 
Northern Bay College on the 6th April 2011. 
 
This event: 
 Raised awareness of cyber bullying within the community 
 Had a positive impact on the students at Northern Bay College as they participated in the 

world record challenge, and 
 Provided opportunities for further classroom projects/ discussion on cyber bullying amongst 

students and teachers before and after the event. 
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1. Introduction 
 

The objective of the research project was to investigate: 
 key issues around bullying in the Geelong Region,  
 determine if schools concur with the media scrutiny in relation to school bullying in the 

Geelong region,  
 identify what successful practices and procedures are in place in schools to deal with 

bullying, and  
 determine what the social, demographic, or age related trends were around bullying.  
 
From our research we then identified what gaps existed when dealing with bullying in the Geelong 
area and how we could help the community address any gaps that were identified. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
There has been extensive negative publicity in Geelong in relation to school bullying over recent 
times. This publicity has highlighted the issue, but also may have overstated the level of school 
bullying and what constitutes bullying to parent and students. 
 
Reported stories, such as the one above about Branden McKay, are many and widely spread 
across all forms of media; internet sites, the Geelong Advertiser, school reports, etc. Each article 
reports the same messages; how bad bullying is, the negative affects that it has on students, how 
schools should be dealing with the issue, the increasing number of suicides associated with 
bullying (appendix 5.2 has more examples of media releases). Each article reinforced the severity 
of the issue in the Geelong area. 
 
“Bullying is a widespread social phenomenon that has existed for centuries. However, it was only 
brought to the attention of researchers in the early 80s. In the last three decades, research has 
acknowledged that bullying has long-term adverse affects on the victims.  Victims have been 
reported to suffer long-term psychological stress, depression and lack fundamental social skills.  
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Other research has linked perpetrators of bullying or those who engage in bullying behaviour to 
further criminality in adulthood (Rigby, 2003)”.  
 
One of the first questions we asked ourselves was ‘what is bullying?’ The most appropriate 
definition of bullying came from James Cook University (2010): “Bullying constitutes unsolicited 
offensive treatment through vindictive, cruel, malicious, or humiliating attempts to undermine an 
individual or group. These persistently negative attacks on personal and professional performance 
are typically unpredictable, irrational, and often unseen.  Bullying normally consists of repeated 
behaviour.” 
 
Bullying can be: 
 Verbal - Name calling, teasing, abuse, humiliation, sarcasm, insults, threats  
 Physical - Hitting, punching, kicking, scratching, tripping, spitting  
 Social - Ignoring, excluding, ostracising, alienating, making inappropriate gestures  
 Psychological - Spreading rumours, glaring, hiding or damaging possessions, malicious 

SMS and email and misuse of camera phones.  
 
Bullying is a serious issue; it devalues, isolates and frightens young people. It can have long-term 
effects on everyone involved. Research shows bullying can lead to low self-esteem, self harm and 
suicide.  
 
The internet has become an integral part of life. It is a powerful resource, enabling people of all 
ages to learn and communicate in a myriad of ways. For children growing up in a world where the 
internet is available, it’s an essential tool. 
 
Unfortunately there are risks. Children using the internet can be cyber bullied or harassed through 
internet services like email, chat rooms, instant messaging or through websites. Bullying through 
mobile phone technologies such as SMS can also cause cyber bullying issues. 
 
Cyber bullying includes teasing, spreading online rumours and sending unwanted or threatening 
messages or defamatory material. These activities can have a long term effect on the welfare and 
development of children and young people. These activities are often undertaken without 
consideration of consequences. 
 
Some broad facts associated with bullying within the state and the Geelong area included: 
 One student in every four in Australian schools is affected by bullying.  
 Between one in five and one in seven students report being bullied once a week or more.  
 Around 62% of students with Autism Spectum disorder report being bullied once a week or 

more.  
 Bullying most often occurs in the last years of primary and the first couple of years at 

secondary school.  
 Around 85% of bullying incidents happen within peer groups.  
 Generally verbal bullying such as name calling is the most common form of bullying.  
 Physical bullying is the least common and declines with age.  
 Students are more likely to experience bullying from individuals than groups.  
 Bullying often occurs when there is little or no supervision around.  
 Bullying is the fourth most common reason young people seek help from children’s help 

services.  
 Children who are bullied are more likely to have higher levels of stress, anxiety, depression 

and illness.  
 People who bully are more likely to drop out of school, use drugs and alcohol and engage in 

criminal behavior.  
 Young people who bully have a one in four chance of having a criminal record by the age of 

30.  
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With little positivity associated with bullying and the reports around the issues, our research 
project wanted to put forward a positive message to the community. We wanted to identify an area 
within our region where we could change a negative situation into something positive. 
 
Our challenge was to raise the awareness of the impact of cyber bullying at a local level. We also 
aspired to encourage positive actions and behaviours amongst young people. Our goal was to 
educate and empower students regarding cyber bullying. 
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2 Methodology 
 
In setting the projects goals and objectives, the School Bullying in Geelong research team 
established: 
 A report identifying key issues surrounding bullying in the Geelong region. 
 Develop and circulate a survey to schools at various year levels, schools and demographics 

(private/public schools). 
 A report which highlight current school mitigation practices, current student views and 

patterns across schools and demographics. 
 A list of gaps in knowledge or actions regarding bullying in the Geelong region, and 
 Strategies for addressing bullying in the Geelong school environment. 
 
On completion of this preliminary work, the group could then: 
 Implement one or more strategies identified  
 Pilot a program involving one or more of our stakeholders, and 
 Evaluate the strategy implemented and where successful introduce it more broadly. 
 
In order to reach our goals and objectives we undertook the following steps: 
 Developed a proposal  
 Identified stakeholders 
 Conducted extensive research with the assistance of our two Deakin Students 
 Assessed research outcomes 
 Identified and evaluate opportunities 
 Selected key opportunity for further refinement/ development of our project strategy for 

implementation  
 Implement our identified key opportunity 
 Evaluate the outcomes of the pilot strategy 
 Finalise/Close out project. 
 
A key opportunity that we identified was to run a small event to assist with the mitigation  of cyber 
bullying: 
 
The event involved: 

 Gaining the support and assistance of schools 
 Gaining funding for the event 
 Developing event management plan 
 Identifying key issues and risks 
 Gaining media attention for event to promote throughout the community 
 Identifying appropriate location for event 
 Conducting event on the day 
 Evaluating event results 

2.1 Background Research 
Once our project topic was chosen and our aims and objectives determined we commenced our 
research project. Our first task was to Google our progression through our identified tasks.  
 
To determine what the situation in Geelong actually was and to explore if the media hype around 
bullying was accurate, we engaged the assistance of key stakeholders.  
 
Stakeholders were people who worked in the area, dealt with the fallout of bullying in the school 
yard or develop policies and procedures at the higher level. Stakeholders ranged from school 
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principles, school welfare coordinators, Department of Education, welfare associations, students, 
peers, media groups, and organisations already working in this field such as the Alana Madeline 
Foundation.  
 
With stakeholder identified we devised obtain relevant information on what is actually out there. 
Through extensive discussions and meetings with our stakeholders we obtained: 
 Information on what schools were doing in regards to bullying,  
 What policies and procedures they had in place,  
 What was the occurrence of bullying,  
 What processes were working well,  
 How the high level statewide polices and procedures were developed,  
 What were the trends in bullying,  
 Did demographics affect the type and occurrence of bullying,  
 What the perceived gaps were,  
 How they thought we could help in this space, and  
 If this was a worthwhile project for the community. 
 
The extended research team had: 
 Meetings with schools 
 Meetings with community groups 
 Conducted situational literature survey for national, state, and regional levels 
 Attending forums run by schools and community groups. 
 
Schools involved included primary and secondary schools and a mixture of private, catholic and 
government schools. Data collected was from a variety of sources and the meetings. The 
meetings with community groups involved discussions on how they influence or deal with the 
impacts of bullying. 
 
Along with what was going on in Geelong, we also wanted to reference information gathered 
against what was happening nationally and internationally to deal with bullying and what trends 
were apparent elsewhere. An opportunity arose through the assistance of two Deakin University 
students. Their involvement in the project provided them a unit of competency for their degrees. 
Michal and Ashleigh were tasked with continuing the desktop research component of the project 
and develop a report on their findings. Our students were given an extensive brief into our project 
and participated in a few of the interviews. We then gave each of them specific areas of research 
to guide our future direction. Final reports are located in Appendix 5.2. 
 
Once the physical and desktop research was completed, we were able to analyse the information 
for key issues, how they have been addressed and next steps for our project.  
 
Together we decided to obtain a true picture of what students and teachers felt around bullying in 
schools by conducting a survey. Our research indicated there were no available or concise 
surveys available. Consequently we formulated a survey asking the following questions: 
1.   Does the Geelong region experience high rates of bullying in schools? 

(Strongly Agree, Agree, Neutral, Disagree, Strongly Disagree) 
2.    Which of the following types of bullying do you believe is most frequent occurring in the 

Geelong Region? 
- Physical Bullying (pushing, punching, tripping, etc.) 
- Verbal Bullying (name calling, teasing, ‘put-downs’, etc.) 
- Indirect Bullying (malicious gossip, encouraging social exclusion, etc.) 
- Cyber Bullying (harassment conducted through the medium of technology, etc. 

3.  What are the causes of bullying? List as many as you wish 
4.  Who is most likely to engage in physical bullying behaviour: males, females or both? 
5.  Who is most likely to engage in verbal bullying behaviour: males, females or both? 
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6.  Who is most likely to engage in indirect bullying behaviour: males, females or both? 
7.   Who is most likely to engage in cyber bullying behaviour: males, females or both? 
8.   Apart from the perpetrator, who – if anyone – bares responsibility for the perpetrators     

actions?  For example (school principle, teachers, parents, society, etc.)  
9.  In your opinion, what is the best approach to dealing with bullying? 
10.  How successful are schools in controlling bullying? 
11a.  Can schools do more in preventing bullying behaviour? 
11b.  If so, how can they achieve a better outcome? 
12.  Can you please indicate which one of the following titles you fall under: 

- Principal 
- Teacher 
- Youth Worker 
- Member of the Parent-Teacher Association 
 

Having completed the survey, we investigated circulation to the relevant stakeholders, but were 
stopped as the approval process for sending surveys such as this out was inhibitive and would not 
have been circumvented in time to complete the project. This is still a gap that could be 
progressed as part of ongoing investigations into bullying in Geelong. 
 
The findings of our research are highlighted in Chapter 3, with full student reports available in the 
Appendices.  
 
Upon determining what was being done and were the gaps were, we were able to investigate 
different strategies that could be addressed to benefit the Geelong Community. 

2.2 Strategy Implementation 
The second part of the project was development and implementation of a pilot project to help raise 
awareness of bullying in the Geelong Region to educate and empower students regarding cyber 
bullying.  

2.2.1 Scoping Study 
Through the collection and evaluation of all information we developed a strategy that aligned with 
our project aims and objectives. This involved extensive searching into what activities and events 
were already occurring around the state. There was a significant national awareness campaign 
running consecutively as we were developing our project also looking into cyber bullying. To not 
double up our initiative with an existing project (having nation wide advertising and funding), we 
found something that hadn’t been done before to help raise awareness of cyber bullying. Once 
and idea had been formulated further research was conducted on how our objectives could be 
achieved. The existence of national programs in this area indicated our researching had 
significant implications and was relevant to our community, and could have broader acceptance 
for implementation at a much larger level if our pilot was successful. 

2.2.2 Concept Development 
With the ‘smiley face’ a known emoticon associated with internet and mobile phone usage, we 
found information and ideas on how this icon could be used to promote our message. We 
discovered that there was a World Record for a human smiley face in Orlando Florida in 2010 and 
it was decided that we could create the same event, but use this enjoyable activity to tell a story 
and get a message out to the schools and community in the Geelong area, rather than it just 
being a fun activity. There was several ideas as to how we could run the event, improve 
awareness of cyber bullying and still keep the event enjoyable. Options included making the event 
a full fun day inviting all the community to participate, have schools involved in entertainment, 
have show bags with information around bullying aimed at both parents and students, media 
involved to cover the day, a full media release around the event. This option would have covered 
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every one of our objectives and desires for the out come of the project, but would have required a 
full time event coordinator and a significant amount of funding, as a pilot this would have been 
quite extravagant so we decided to scale down our project to allow for evaluation of the event to 
be monitored. 
 
Trying to break the existing world record of 500 people didn’t change whilst discussing the various 
concepts and event planning. The focus was also to have fun while getting our message out. 
 
Running an event that would attract media attention focused our efforts on developing an 
something that was inclusive of all stakeholders engaged throughout the research component of 
the project. Logistics was issue for whatever event we investigated. 
 
We engaged the assistance of Headspace and Youth Services to be our sounding board for our 
concept of getting a number of schools in close proximity to provide students to be part of the 
event, to provide information that could be distributed to students, to determine timing to run the 
event. We decided that we would run the event during youth week due to the synergies 
associated with bullying and making the event enjoyable. 
 
The more people engaged the more ideas were developed; from having one attempt in Geelong 
to having every school region in Geelong running their own attempt, having a plane capture the 
entire Geelong school area attempting to make the record attempt simultaneously to the chosen 
suggestion again being realistic of only having one attempt with a few close schools participating.  
 
With a forward plan it was decided that the youth of the area be involved in the project and have 
ownership of the project going forward, slogans, was the idea something that the students would 
be interested in and was relevant to them. Youth Services approached schools and agreed that 
the project was something that the students were interested in getting involved with. 
 
With the recent amalgamation of schools in the Corio/Norlane area it was decided that the event 
could sell the message around cyber bullying, but also be a good tool to raise awareness and 
integration between schools that were involved in the merger. This scaled down our project to a 
few schools making things manageable and helped with the logistics around the event.  
 
With the date penciled in and the venue chosen the main logistics around the event began. 

2.2.3 World Record Attempt 
As with any community event there was a lot of variables that needed to be addressed before any 
actions towards actually running the event could be undertaken, these included but were not 
limited to: 
 Obtaining agreement by schools to participate and to allow their students to be involved on the 

day 
 Determining if the day we had chosen was suitable for everyone involved, especially since 

900 students were going to be taken away from school for at least an hour 
 How to we get the students together at the same time, where should the event be held 
 The logistics of getting the students together, i.e. buses or a venue that could be walked to. 
 Potential weather conditions for that time of the year 
 What risks might be faced with an event of this size 
 How do we fund the event 
 How do we attract the media attention  
 What external organizations still needed to be engaged to make this happen 
 Who would assist with funding 
 What information was relevant for students be obtained from 
 What slogan could be used for the event that got a positive message out there 
 What would success look like for us 
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 Most importantly did we have the time to get this all organized and run by our deadline. 
 
While answering the above questions the behind the scenes work was undertaken, collection of 
information for distribution to students, development of media releases, determining the logistics 
of how to make the smiley face, what resources were needed to make the image effective from 
above, approaching potential funding bodies, developing contingency plans, organizing planes, 
scaffolding, purchasing ponchos, etc. Time was of the essence, we started this project before 
school had resumed and could not access principles or welfare officers until school resumed. All 
the final decisions and agreements were not made until a few weeks before we planned to run the 
event. This restricted some of the tasks to achieve on the day. 
 
In the two weeks prior to the event everything came together, the date and venue were set, the 
schools involved were met with and it was determined how their students would get there, media 
releases were sent out, ponchos were purchased, photographers organized and the event held. 

 
The schools were engaged to provide assistance and be involved in the running of the event on 
the day. Students were organized to video and photograph the event, interview other students 
who attended on the day and then develop a package about the day after the event as part of 
their studies. Schools obtained permission slips from students, promote the event within their own 
school to both students and teachers. 
 
On the day, teachers and students helped distribute ponchos, keep students engaged and 
prepared for the event.  
 
On the 6th April 2011, 12 months of work came together for a successful event with 900 students 
having the common goal of raising awareness of cyber bullying through the generation of the 
worlds new biggest smiley face. 
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3 Research Findings 
 
To recap the projects goals and objectives we needed to continually reassess the original 
questions that we asked ourselves. 
 What were the key issues around bullying in the Geelong Region? 
 Do the schools concur with the media scrutiny in relation to school bullying in the Geelong 

region? 
 What successful practices and procedures are in place in schools to deal with bullying? 
 What is missing when dealing with bullying in the Geelong area? 
 What are the social, demographic, age related trends in bullying? and 
 How can we help the community address any gaps? 
 
These questions were answered extensively through our discussions with key school and youth 
leaders within the community, with the assistance of research students from Deakin University, a 
comprehensive review of the current school bullying situation and developing a broad 
understanding of the mitigation strategies currently being used. 
 
Our research findings will present definitions of bullying, who is a bully, who is a victim, these 
determined our future focus on what the situation was in the Geelong region. Without a clear 
understanding of what we were looking into, there was potential to misrepresent the situation and 
not identify the gaps that we were trying to address. 
 
The issues and consequences of bullying that were identified through our research around what 
schools are doing along with what programs are being undertaken in our region will be presented. 
This also identified what was working in the area. 
 
The research into what was being undertaken outside our region helped guide how we could 
address the gaps identified and come up with a pilot event to raise awareness of the severity of 
cyber bullying in Geelong. 

3.1 What is Bullying? 
As stated in the Introduction Bullying has several definitions.  
 
To understand if bullying was an issue in the Geelong region we needed to understand what 
bullying was and wasn’t.  
 
The Department of Education and Early Childhood Development (2009) identify three broad forms 
of bullying.  These include:  
 Direct Physical Bullying includes hitting, tripping, pushing, damaging property other 

unsolicited physical contact that invades privacy, is intimidating or threatening in its context.  
 Direct Verbal Bullying includes name calling, insults, discriminatory remarks, harassment; 

and  
 Indirect bullying includes lying, spreading rumours (malicious gossiping), mimicking, 

encouraging social exclusion, diminishing social reputation and acceptance, cyber-bullying. 
 

The most appropriate definition of bullying came from James Cook University (2010): 
“Bullying constitutes unsolicited offensive treatment through vindictive, cruel, malicious, or 
humiliating attempts to undermine an individual or group. These persistently negative attacks on 
personal and professional performance are typically unpredictable, irrational, and often unseen.  
Bullying normally consists of repeated behaviour.” 
 
The Department of Education and Early Childhood Development (2009) defines what is NOT 
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bullying through the following: 
 
“Many distressing behaviors are not examples of bullying even though they are unpleasant and 
often require teacher intervention and management. There are three socially unpleasant situations 
that are often confused with bullying: 
 
Mutual conflict - In mutual conflict situations, there is an argument or disagreement between 
students but not an imbalance of power. Both parties are upset and usually both want a resolution 
to the problem. However, unresolved mutual conflict sometimes develops into a bullying situation 
with one person becoming targeted repeatedly for ‘retaliation’ in a one-sided way. 

Social rejection or dislike - Unless the social rejection is directed towards someone specific and 
involves deliberate and repeated attempts to cause distress, exclude or created dislike by others, 
it is not bullying. 

Single-episode acts of nastiness or meanness, or random acts of aggression or 
intimidation - Single episodes of nastiness or physical aggression are not the same as bullying. If 
a student is verbally abused or pushed on one occasion they are not being bullied. 

Nastiness or physical aggression that is directed towards many different students is not the same 
as bullying. However, since the school has a duty of care to provide a student with a safe and 
supportive school environment, single episodes of nastiness or physical aggression should not be 
ignored or condoned” 
 

3.2 Who is the Bully? 
With an understanding of what bullying actually is, it is easier to determine who the bully is. The 
first gap that we identified through our research was that people generally didn’t understand what 
bullying is; therefore they were wrongly identifying students as the bully. 
 
The bully figure is one of power: whether it be physical power (strength), mental power 
(intelligence), social power (position in the social hierarchy) or professional power (position within 
a professional hierarchy).  Power is not restricted by gender, age, height, race or other 
characteristics however; it depends on what kind of power an individual has that will determine the 
dominant characteristics of that context.  It appears to be that the ‘bully’ figure conducts such 
behaviour in pursuit of (more) power over any given individual or group of individuals.  They 
attempt to make it known that they hold the balance of power in this relationship through such 
malicious actions (Rigby, 2003; Watkins, 2007).   
 

3.3 Who is the Victim? 
Like a jigsaw puzzle there are lots of pieces that need to be put together to make the full picture, 
the final piece in the bullying puzzle is the victim. So what determines if a person is a victim of 
bullying? 
 
It is possible that anyone can become a victim of bullying; some individuals seem to be more 
prone to this anti-social behaviour than others.  Many have attempted to profile the ‘victim’ and to 
uncover any common characteristics shared amongst victims of bullying.  By doing so, 
researchers are able to identify why certain individuals may be more susceptible to victimisation 
than others (Kidspot 2010; Rigby, 2003).     
 
There is no universal profile of the common victim of bullying because victims may vary in their 
characteristics and environments.  Essentially, the most commonly agreed upon characteristic of 
the ‘victim’ figure is that the imbalance of power between the victim and the bully favours the 
latter.  Many anti-bullying websites provide information and list characteristics of the common 
‘victim’ figure (Coalition for Children, 2010; Department of Early Childhood Development, 2009; 
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Rigby, 2003; Reach Out Australia 2010).   
 
Victims of bullying tend to: 
 be perceived as different on the basis of their race, accent, clothing, interests, sexual 

orientation, believes, weight, etc. 
 be much smaller or weaker (whether physically or mentally) in comparison to the perpetrator 
 get upset easily 
 react much slower or can’t think ‘on their feet’ 
 be insecure about themselves, have low self-esteem and are generally shy or anxious in 

social situations; and 
 become ‘loners’ and lack basic social skills.   

 

3.4 Issues associated with bullying in the Geelong Region 
There were many stakeholders interviewed as part of this project with common themes and 
procedures identified. Feedback from stakeholders confirmed that there were significant issues as 
discussed below. Everyone engaged was faced with the same issues and had the same opinions. 
 
Bullying does occur in Geelong Schools. Ms Van Hammond believes that bullying is everywhere 
and is embedded in the Australian culture. Ms Van Hammond believes there is a direct correlation 
between mental health issues and those that have been bullied. Ms Van Hammond feels that the 
advent of new technology has exacerbated bullying issues and has allowed anonymous and 
relentless forms of bullying. In relation to the bullies, Ms Van Hammond said there is quite often a 
family history of similar types of behavior. Ms Van Hammond believes the biggest problem years 
at school are Year 7 and 8. 
 
Bullying is most prevalent at schools between the years 5-9. Mr Ellis stated that the school 
endeavored to be proactive rather than reactive in relation to any bullying issues. He believed that 
it was not a big issue at his school however a one off altercation between students now and then 
occured, but this in itself was not bullying. The school endeavored to ensure that its students had 
trust in the staff and would always be comfortable talking to their teacher(s) about any issues. The 
school focused on children feeling safe, being listened to and feeling valued at school. Any repeat 
offenders of inappropriate behavior, however, would be punished. Scott believes that adolescents 
need boundaries to know when they are crossing the line. He stated that cyber issues are difficult 
to control, but that if cyber bullying occurred out of school hours but impacted on students action 
could be taken by the school. The school also endeavors to ensure parents are aware of any 
issues or things to be aware of generally through parenting evenings. He believed the most 
challenging years for student interaction were from Years 5 to 9. 
 
Forums and functions that are held to raise the awareness of the issue only attracted people that 
were generally aware of the issue and didn’t target the gap areas. Ms Jones and Ms Bragicevich 
spoke of their role in addressing issues in schools that they were made aware of and of ensuring 
the implementation of Education Department policies and procedures. They spoke of parenting 
program that commenced two years ago and that how the change in State Government may lead 
to changes.  Mr Morgan discussed his parenting programs and presentations for parents on cyber 
bullying. He stated that those that attend generally are the parents of students where there is no 
problem and the parents of the perpetrators generally are not in attendance. Parent need to be 
parents and not friends. Parents need to be aware of technology and what their children are doing 
online.  
 
There was a need for a tool to be developed to address that knowledge gap between student and 
unengaged parents. There was a gap in knowledge of parents and community around what 
bullying is and how it should be dealt with outside the school yard. It is perceived that issues 
occurring outside the school yard were deemed the responsibility of the schools to resolve. Once 
information was on the net there was very little that could be done to stop the flow on effects that 
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resulted. This was where our final product of an event was aimed to help fill this void without 
reinventing the wheel and repeating a forum that had already been trialed and tested and 
evaluated as not meeting the need in the community. 
 
There is media hype affecting parents perceptions of bullying. Mr Lynch spoke of the media hype, 
surrounding bullying in schools and that because of that media hype a lot of what was seen as 
bullying by parents was in fact a one off altercation between students. He spoke of resilience 
being a key attribute that the school was focused on ensuring potential bullying victims could deal 
with bullies. He said it was much easier to identify children that may be bullied, than it was to 
identify children who may become bullies in high school. Neil believes that improvement in 
parenting skills could assist in reducing bullying and that resilience in children altering reactions to 
the bully and to walk away. The school is in a low socio economic area and has a well being 
officer, a chaplain, a social worker and access to a psychologist to help students who are being 
bullied, what are dealing with issues such as bullying and to help promote anti bullying 
philosophies. John Hendry identified some of the challenges he has found with “Restorative 
Justice” are the victims parents wanting justice and that although the overall outcomes are far 
better it is a long term and challenging process to implement. Ms Love stated that the school has 
proactive programs in relation to addressing bullying and a new student engagement policy. They 
survey students about bullying and if names of alleged bullies are raised in the surveys they will 
speak to those named. They have support strategies for victims and focus on resilience 
strategies. They endeavor to use parents as a mechanism to stop cyber bullying out of school 
hours and have presentations to staff and parents on cyber bullying from experts. Julia believes 
that bullying is an issue but that the media portrayal recently has been over the top. 
 
Causes of Bullying can vary depending on the student. Mr Bourke spoke of children growing up 
more quickly and some parents being ill equipped to handle this change. He stated there was not 
a one size fits all approach to bullying as bullying could relate to drug issues or sexual 
preferences, etc. Mr Bouke stated that schools could manage bullying better but there was also a 
necessity for better parenting and parent education. He said that many issues that students had 
came about from a disconnection from society, and that having a connection through, sport, 
family, friends or community organizations lessened this likelihood. 
 
The new and most destructive form of bullying is now cyber bullying it was the easiest way for 
students to inflict the most pain without having to face the people that they were bullying, therefore 
not having to deal directly with the impact of their actions. Mr Morgan stated there are 
misconceptions in the community as to what constitutes bullying, but cyber bullying is the most 
challenging aspect to be able to address in the school environment.  
 
A lot more work needs to be done to prevent cyber bullying from occurring in the future and to 
reduce the impacts that this form of bullying has on students going forward. There is a lot of work 
being undertaken in the area, not just by schools, but also organizations such as the Alana 
Madeline foundation, Dept of Education, Welfare organizations. 
 
We agreed that cyber bullying had the biggest impact on students. This is where we decided to 
focus the remainder of our research and next steps. 
 
3.4.1 Cyber Bullying 

 
Cyber bullying is a recent social phenomenon that has arisen due to the advances of 
communication technologies.  Essentially, cyber-bullying is bullying delivered through the means 
of cyberspace.  In this context, cyberspace refers to the online arena only available through such 
technologies as the Internet and Mobile phones.  There are a number of malicious activities a 
bully can undertake to repeatedly harass, intimidate and distress a victim online (Hanewald, 
2008).   
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Unlike schoolyard or work place bullying, cyber bullying has the nature of following the victim 
home and is not restricted by space or time.  Online, bullies are displaced from any ‘real’ 
confrontation and are able to conduct such behaviour from the comfort of their own home.  The 
fallacy of cyberspace is that it is able to provide bullies with the option of remaining anonymous: 
thus diminishing any accountability on their behalf (Hanewald, 2008).   
 
Cyber bullying consists of both direct verbal bullying and indirect bullying activities.  These 
include: 
 Harmful text messages or e-mails 
 Spreading rumours (malicious gossiping) 
 Unjustified sharing of sensitive private material (e.g. photo’s of a sexual nature 
 Harassment (e.g. constant prank calling or phone calls of an aggressive nature) 
 Identity theft 
 Humiliation through the means of public online arenas (e.g. chat rooms and social 

detworking websites)  
 Defamation 
 
3.5 Preventative Measures in the Geelong Region 
Every school interviewed was able to show us their policies and procedures implemented into 
their school. This did not differ between Private, State or Religious Schools. The only difference 
was that State Schools had more restrictions around how they could deal with occurrences of 
bullying and the procedures that they could implement. All had no tolerance to bullying, but 
variations on the same theme as to how to deal with it, e.g. a form of restorative justice, 
communication and engagement. 
 
The dominant means of addressing bullying once it had occurred was Restorative Justice, 
although it did have many different names. 
 
John Hendry discussed how Geelong Grammar School has significantly changed the way that the 
school operates and interacts with its students. It now has philosophy and practice of focusing on 
kindness and forgiveness and decisions being made where there is an equal distribution of power 
between parents students and teachers. John stated that it had taken almost 20 years to move to 
a kindness and forgiveness model rather than a shame and blame approach and that kindness 
can be used as a weapon and it promotes kindness reparation and respect and removes the 
burden of non forgiveness. John stated that Geelong Grammar School had instigated a “Positive 
Education” into their core curriculum. 
 
Noel Creese indicated that his school follows the “You Can do it” program and although Noel is a 
strong advocate of a “restorative justice” he cannot fully implement within the school as ALL 
teachers would need to follow the process to the letter as well. Noel stated the parent influence 
was a factor in behavior outcomes and that the implementation of “harm repair” in a school in 
Norlane (low socio economic area) is more challenging than in Lara. Noel focused on repairing 
the harm that had been done when an incident occurred. This would involve bother victim and the 
perpetrator. 
 
The following are examples of how schools are addressing the issue of bullying in their school 
yards, each with slight variation on a common theme for dealing with a consistent problem. 
 
3.5.1 Restorative Justice 
The common theme in bullying prevention programs is ‘Restorative Justice’. Restorative Justice 
focuses on the needs of both the victim and the offender, rather than the need to exact 
punishment. Restorative Justice involves the victim playing an active role resolving the dispute, 
while the offender accepts responsibility and is held accountable for their actions all within a 
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supportive environment. While Restorative Justice doesn’t condone harmful behaviour, its 
approach focuses on building communities of care around all individuals involved.  Restorative 
approaches involve a victim-offender mediation process as in the presence of a trained mediator 
to attempt to engage communication and resolve relationship issues. Central to Restorative 
Justice is the inclusion of conflict resolution, shame management, anger management, community 
building, and relationship management.  
 
Evidence suggests that a Restorative Justice approach to bullying prevention is the most 
successful (Morrison, 2002). Current data shows programs that focus on the development of 
students emotional, social and conflict resolution skills are more likely to be successful in 
preventing the occurrence of bullying behaviors than programs which do not (Frey, 2005). The 
process includes the students, teachers, staff and families (Rigby, 2002). Parents and teachers 
play a central role in the prevention of bullying, Frey (2005) found that increasing the awareness 
and effective intervention of adults increased student’s perception of adult responsiveness, and 
provoked students to feel less accepting of bullying and aggression. Successful international 
programs such as Steps to Respect focus on increasing the social responsibility of the bystander 
as evidence has shown they play an integral role in the occurrence of bullying (Frey, 2005). 
Increasing bystander’s social responsibility in the ‘Steps to Respect’ program, research showed 
there was a decrease in destructive bystander behavior and enhanced feelings of bystander 
responsibility (Frey, 2005). Current research shows behavioral education, as part of anti-bullying 
prevention programs, aids the development of social and emotional skills, conflict resolution skills, 
anger-management, resilience and teamwork has decreased the prevalence of bullying behaviors 
(Morrison, 2002; Frey, 2005). However, it should be noted that programs that do not introduce a 
‘whole-school’ approach, including parents, teachers and students are not as successful as those 
programs that do (Frey, 2005). Programs that focus solely on the punishment of the offender have 
proven to be unsuccessful (Morrison, 2002).  
 
3.5.2 Australian Institute of Criminology - “The Responsible Citizen 

Program: An Introduction”  
This initiative takes a restorative justice style approach to preventing bullying in schools. They 
focus on building communities of care around individuals however they maintain that harmful 
behavior should not be condoned. Individuals must be held accountable for their actions but within 
systems of support (Morrison, 2002).  
 
This program aims at maintaining healthy relationships, community building, developing conflict 
resolution skills and shame management which all rest on principles of restorative justice. The 
emphasis is on behavioral education as opposed to behavioral control to achieve behavioral 
compliance (Morrison, 2002). They view punishment as selfish, as you are only thinking of 
yourself and your own needs (Morrison, 2002).  
 
Students learn valuable skills such as productive conflict resolution skills which focus on the 
feelings associated with conflict and how to resolve those feelings, respect, consideration, 
participation, and providing lessons for children in coping with a repertoire of emotions (Morrison, 
2002).  
 
Through the emphasis on creating a safe place for children to voice their opinions and building 
this awareness they argue that conflict and associated violence can often be prevented (Morrison, 
2002).  
 
Findings showed there was an increase of consideration for students and an increase of 
participation and respect for others (Morrison, 2002). However, no evidence has been reported 
regarding the actual reduction in bullying behaviors (Rigby, 2002).  
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3.5.3 Bullying. No Way! 
Bullying. No way! Is an educational website for Australian school communities and the general 
public that began in June 2002. As well as providing information for individuals, the website is 
visited for its extensive and increasing range of online curriculum and other resources to support 
the medium term and long term bullying prevention work of schools. 

Bullying. No Way! Believe bullying can represent distrust, fear, misunderstanding, lack of 
knowledge or jealousy – all factors that schools can address in positive and active ways. 

They believe that school communities need to work together to recognise, challenge and change 
inequalities that cause bullying and harassment within the school – and to build trust and respect 
between all groups of students. By doing this, they believe schools are better placed to meet the 
needs of all students and contribute to a socially just environment. 

Bullying. No Way! Believes that student voice and bystander behavior are an integral part of 
reducing the prevalence of bullying. Bullying. No Way! focuses on the deeper issues that are at 
the root of bullying, which include socio-economic status, cultural and linguistic diversity, religious 
diversity, gender, sexuality, disability, ability and personal characteristics. 

3.5.4 You Can Do It! (YCDI) 
“Its unique contribution is in identifying the social and emotional capabilities that all young people 
need to acquire in order to be successful in school, experience wellbeing, and have positive 
relationships including making contributions to others and the community (good citizenship).” 
(YCDI) 
 
Building of social, emotional, and motivational capacity of young people rather than on their 
problems and deficits. Encouragement of prevention, promotion, and intervention efforts (school, 
home and community) in order to build the social and emotional strengths of young people. The 
development of a strength-building approach, where YCDI seeks to build the capabilities of adults 
(community, school, home) associated with positive outcomes in young people. 
 
There are 5 Keys of You Can Do It! Education. You Can Do Its focus is on the development of 
young people’s emotional and social capabilities which include the development of: 
1. Confidence (academic, social) 
2. Persistence 
3. Organisation 
4. Getting Along, and 
5. Resilience. 
 
‘You Can Do It’ believes that it is integral to instill in young people 12 ‘Habits of the Mind’ which 
are central to the development of the 5 keys, which include: 
1. Accepting Myself 
2. Taking Risks 
3. Being Independent 
4. I Can Do It 
5. Giving Effort 
6. Working Tough 
7. Setting Goals 
8. Planning My Time 
9. Being Tolerant of Others 
10. Thinking First 
11. Playing by the Rules, and 
12. Social Responsibility     
 
Some of the high level research outcomes are stated below. 
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3.5.5 The Friendly Schools and Families Project 
This study is based on six years of extensive scientific research involving 6000 students across 
Australia and is one of the few evidence-based programs that has been continually and 
thoroughly evaluated (FSFF, 2004). It focuses on Year 4 and 5 students, but can be adapted to 
suit students of all ages, and suggests that bullying can be reduced if children develop support 
systems for those who are bullied, develop certain skills, values and attitudes that can be used to 
respond to bullying and avoid bullying others (Rigby, 2002). This program is a whole-school 
approach which involves the learning environment, behavior management, physical and social 
environments, policy and practice and engaging families.  

This study’s mission was to assess the effectiveness of a ‘whole school intervention’ which aimed 
at reducing and preventing the prevalence of bullying, whilst managing any bullying occurring in 
the school (Rigby, 2002).  

The program involves implementing a Teacher Manual which outlines nine lessons relating to 
bullying, feeling good about yourself and others, and cooperation alongside extensive policy 
development and consultations (Rigby, 2002). The program increases awareness and 
understanding of bullying, promotes adaptive responses to bullying, increases communication 
about bullying whilst focusing on student development of conflict resolution skills, emotional 
management, friendship and social skills, positive self-esteem, cooperation, empathy and 
resilience.  

Research showed a significant reduction in bullying behavior, increased feelings of happiness and 
safety at school and increased development of social skills in children who participated in the 
program compared to those who did not (Rigby, 2002). 

3.5.6 Project ROCKIT 
Project ROCKIT is an interactive anti-bullying and youth leadership program for both primary and 
secondary schools that is “run by young people for young people”.   

Project ROCKIT is an interactive program which focuses on the development of communication, 
teamwork, anger-management, resilience, vision and personal leadership of students in both 
primary and secondary schools. Project ROCKIT also focuses on the responsibility of the 
bystander. They encourage students to speak up and communicate if a fellow student is being 
treated unjustly.  

They suggest the importance of youth leadership, responsible citizenship, affirmative body image, 
anger-management and team building to combat bullying. They also focus on the development of 
conflict resolution skills, effective communication, the role of the active bystander and the 
responsibility to stand up to bullying.  
 
Although there are no formal measures adopted to evaluate the effectiveness the program has on 
reducing bullying, the participants evaluation of the program found that 96% of the students found 
it personally helpful. Project ROCKIT has delivered the program to schools such as: 

Wesley College (all campuses), Scotch College, Xavier College (both campuses), Bacchus Marsh 
Grammar School, Beaumaris North Primary School, Blackburn Lake Primary School, Melbourne 
Girls’ Grammar School and Trinity Grammar School. 

3.5.7 Bully Wall 
The ‘Bully Wall’ was a Geelong Advertiser initiative to promote the awareness of bullying in the 
Geelong area in 2008, it recruited well know local and national celebrities such as Jimmy Bartel, 
Cameron Ling, Mike Hussey, Stephanie Gilmore and Mick Fanning to voice their opinions on 
bullying, along with local residents.  
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The Bully Wall’s purpose was to raise awareness about the issue of bullying in Geelong. They 
posted videos of local people voicing their anti-bullying message in a bid to promote a ‘zero-
tolerance’ on bullying message.  
 
There was no evidence available that has allowed the effectiveness of this program to be 
evaluated.   
 
3.6 International Anti-Bullying Programs 
 
An example of an international bullying program is the Steps to Respect Program: A Bullying 
Prevention Program. 

Steps to respect is a U.S.A bullying prevention program that teaches students to recognize, refuse 
and report bullying whilst being assertive and building friendships. The program offers ‘steps to 
respect’ lesson plans, school policies and training (Frey et al., 2005).  

Steps to Respect focuses on increasing adult intervention and awareness of bullying, developing 
clear school policies, coordinating procedures to track and respond to bullying reports, the 
effective intervention of teachers, increasing bystander’s social responsible behavior, and the 
emotional skills and beliefs that support its execution, whilst increasing the social and emotional 
skills of all students (Frey, 2005).  

 “Hierarchical analyses of changes in playground behavior revealed declines in bullying and 
argumentative behavior among intervention-group children relative to control-group children, 
increases in agreeable interactions, and a trend toward reduced destructive bystander behavior. 
Those in the intervention group reported enhanced bystander responsibility, greater perceived 
adult responsiveness, and fewer acceptances of bullying and aggression than those in the control 
group” (Frey et al., 2005).  



 

   Page  21

4. Recommendations  
The research group, through this project, has identified a need for the community to play a greater 
role in the prevention of bullying of students in the Geelong region. Areas that can be addressed 
in the future include: 
1. Schools annually reviewing their bullying policies. 
2. All school bullying policies to include cyber bullying. 
3. Lobby parliament in an endeavor to have bullying listed as a criminal activity. 
4. Programs should be put in place to provide greater knowledge to parents on bullying and 

inform, encourage and teach students soft skills that assist them in being responsible and 
accountable for behavior of self. 

5. Allow schools the ability to act on bullying. 
6. Focus schools and the community on the occurrence and increasing levels of cyber 

bullying in today’s society. 

4.1 Implementation of event strategy more broadly 
 
Our event focused on being a first step in the Geelong Region in increasing the levels of 
awareness on cyber bullying and ensuring students, teachers, parents and the community were 
aware of the issue. We endeavored to put forward a positive message of how one section of 
schools in Geelong were being proactive in highlighting the issue and what they were doing to 
inform and educate their school community. 
 
While final details are yet to be determined, Youth Services is shaping up as the likely scenario for 
handover of our project. 
 
Youth Services were a vital part in the success of this event and were supportive of the concept 
from the beginning, providing ideas and funding, they will hopefully be the recipients of the project 
going forward.  
 
Conversations around forward options have been undertaken throughout the planning cycle of the 
event. The most obvious approach is to make an event to promote cyber awareness a regular 
occurrence during youth week each year. What the event would look like going forward would 
become a student initiative along with Youth Services as part of engagement studies undertaken 
by students at various schools. This is a program where student determine what issues are 
important to them and how they can address these issues. As Youth Services have already had 
some of these conversations for our project we know that the students agree that cyber bullying is 
something that they see as important and would address going forward. 
 
What the event looks like could be completely different to what we achieved this year, but it would 
be organized by the student and would then have ownership by the people most affected by this 
form of bullying. 
 
There is the option for future events to be more inclusive and cover more schools and students in 
the Geelong area. Options are limitless. 
 

4.2 Feedback from Schools, Organisations and Colleagues 
 
As with any project there needs to be an evaluation process to determine if what you set out to 
achieve was successful and met all the targets. 
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From feedback received around our project, the event itself was received well and was a success. 
Future events and engagement in this area will define if our objectives made a difference and 
were successful. 
 
Ms Malinda Meredith Vice Principal of Northern Bay College stated that ‘the event had been 
successful in bringing all the campuses involved, together in a collaborative manner and that 
awareness of the issue had been highlighted. The event promoted and encouraged a joint 
approach and response to the issue that faced the school community. That it had been a fun 
project for the students to involved with and endorsed the research groups endeavor to promote a 
positive message about a serious and sensitive issue’. 
 
Mr Neil Lynch Principal of Vermont Street campus stated that ‘the students had been involved in 
pre event activities which included class discussion, promotion through the school newsletter and 
media materials that were developed by the students. Post event discussions and activities 
involving students and teachers had encouraged and supported the project team’s vision of a 
message of kindness and respect toward each other’.   
 
Other feedback came from a range of sources and are listed below:  
  
Congratulations on your event and success with breaking the world record. 
I was reading the paper yesterday morning and was thrilled to see it – and on page 5 as well!! 

Looked great – top job!!! 

Ditto from me - great work 

Awesome job, Linda, Lisa and David!!! You certainly made me smile :) 

This has been the culmination of a lot of very hard work on behalf of this small project team, only 
three members, and I would like to personally congratulate them on a job very well done. 

 
What a great day you chose to do this and great coverage in the press as well. Well done! 
Thanks again for setting this up. 
Cheers 
Fred 
Principal  
 
This team has done amazing preparation and consultation a credit to them all and a privilege to 
have supported. 
Toni van Hamond PSM 
Manager headspace Barwon 
 
Students were more aware of the issue and how they helped spread the message, the students 
were wrapped to be involved in a school activity that did not involve having to clearly speak 
English. 
Integration Aid for non English Speaking Students 

4.3 Final Comments 
We believe that our project has achieved the original outcomes articulated in the Leaders for 
Geelong Guidelines, by: 
 Making a positive and tangible difference to Geelong 
 Networking and partnering with others in the Geelong Business Community, and 
 Taking an idea from concept to completion and handling it over to others. 
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As a team, in a short period of time, we have been able to network with a broad range of people 
and organizations and obtain funding to run an event. In summary we: 
 Answered our original goals and questions as discussed in Section 2 
 Engaging the community, schools, welfare organizations in Geelong to become involved 

and participate in raising awareness of cyber bullying 
 Obtained funding was from Youth Services Geelong, information for distribution to students 

was donated by Head Space and novelty items for the event from Vic Roads and Deakin 
University 

 Successfully running an event to raise awareness of cyber bullying issues within the 
Geelong Region with the slogan “Be Nice on the Net’ Had media coverage of our event e.g. 
having our event covered in the Geelong Advertiser before page 6 (making it on page 5 on 
the 7th April 2011), the Geelong News page 6 on the 13th April and Channel 31 who ran a 
piece on 13th April 2011. 

 Identified Youth Services as a potential organisation to facilitate similar events going forward 
in the wider Geelong School Community 
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5. Appendices 
 

5.1 Media Snippets  
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5.2 ASC321 Sociology Internship Report 

Anti-Bullying Group 

Written by: 

Ashleigh Lincoln (Student ID 800470899) 

& 

Michal Maciag (Student ID 800487662) 

Profile On Placement 

The Committee of Geelong is a non-political lobby group made up of organisations and individuals 

that are united by a collective commitment to improve the quality of life for all citizens in the 

Geelong region. Within this committee the Leaders for Geelong Program emerged to bring 

together inspired visionaries to lead the Geelong region into the future. It is a program that 

prepares emerging leaders to take the helm and work together to deal with the emerging 

challenges this growing region faces.  

The Leaders for Geelong Program is a non-profit committee designed to engage potential future 

leaders of Geelong in a beneficial learning experience.  They believe by engaging prospective 

future leaders in working together, they are able to create strong networks with each other, and 

the community, whilst learning valuable skills that may only be obtained in such situations.  The 

committee obtains their funding and support from leading businesses and agencies including: 

Deakin University; Hardwood Andrews Lawyers; Citi Power; Match Works; Shell; TAC; Wheeler 

Investment Advisors; and Powercor Australia.  These partnerships and sponsorships allow the 

program to run smoothly with funding and support.   

 

The groups consist of individuals with community leadership positions or those with potential of 

leadership to work together to benefit the community through a number of research and 

community tasks.  The program runs for three years with participants able to take on and learn 

about a whole spectrum of community issues within that time.  Each participant is able to work 

with different leaders in the program for each project, providing an opportunity for professional 

networking.  During this three year period, members of the community engaged in the Leaders for 

Geelong program are required to attend a number of workshops designed to teach specific skills 

and educate these individuals on important topics and issues.   

 

These tasks serve a dual purpose: to engage these participants with the community, highlight the 

issues at hand and use their expertise to provide a beneficial outcome for the Geelong region.  

Tasks vary across all disciplines and address many community issues including: Global Financial 

Crisis on a local level; Law and Order; Transport and Infrastructure; Cultural Diversity; Poverty; 
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Climate Change; Environment; and many more.  Individuals undertaking this program are 

assigned into groups and throughout the stages of this program, take on different issues or topics 

and conduct their own research, evaluation and community program.  The program aims to 

develop participant’s skills through exposure to community and business leaders whilst 

developing research-based or ‘hands on’ type projects that are of some tangible benefit to the 

Geelong region.  

 

In 2010, the Leaders for Geelong Committee has further expanded their program by including 

students from Deakin University.  Such an expansion is beneficial to both the Leaders for Geelong 

Committee and for Deakin University.  The students of Deakin University are chosen by senior 

sociology staff and are able to take on a whole new learning experience.  The program will 

provide students with the opportunity to apply their learned research methods in a practical 

environment that both benefits the students, the committee and the community.  At the same time, 

the committee and the groups are able to benefit from these students’ knowledge, research skills 

and fresh perspectives in order to tackle the issue and project at hand.   

 

Research problem and Details of Stages of Completion 

Each group within the Leaders for Geelong program gets allocated a new research problem each 

‘term’ they undertake.  With a number of groups completing the program, a number of important 

issues are investigated, researched and – if possible – solved.  The group that we were assigned 

to, had been allocated the bullying problem, thus the group was titled the ‘anti-bullying’ group.   

 

Bullying is a widespread social phenomenon that has existed for centuries. However, it was only 

brought to the attention of researchers in the early 80s.   

In the last three decades, research has acknowledged that bullying has long-term adverse affects 

on the victims.  Victims have been reported to suffer long-term psychological stress, depression 

and lack fundamental social skills.  Other research has linked perpetrators of bullying or those 

who engage in bullying behaviour to further criminality in adulthood (Rigby, 2003).  

 

By researching this issue, we are able to understand the extent of the problem in the local 

Geelong Community and advise stakeholders of possible preventative measures that are of some 

tangible benefit to the Geelong Schooling community.  In order to achieve such an outcome, a 

strategy will be formulated and put in place to outline each step of the research and detail the final 

objective.   

 

The following stages listed below are a detailed plan of actions necessary to the completion of the 

overall task: the bullying research project.  It is important to note that some of the tasks listed 
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below were not just for the two research students committing to the group, but also for the entire 

group in general.  Therefore, the research students’ involvement levels may vary.  This is purely 

due to the limited timeframe the students have.   

 

The first stage – Initial Local Research 

The first stage of the bullying research task was to gather data and information on the topic of 

bullying at a local level.  This required the group to make contact with schools in the Greater City 

of Geelong region and interview the principal or senior teaching staff in regards to the bullying 

epidemic.   

 

The main information we aimed to identify included: 

- The school’s views on bullying; 

- How the school approaches bullying and what policies do they have to resolve bullying; 

- The extent of their bullying problem; 

- What initiatives have they put in place and how they evaluate their successes/failures? and 

- What research have they conducted in regards on to the matter? 

 

We would then identify the most common factors found and see how the schools in Geelong go 

about addressing their bullying problem, and also identify the extent of bullying in Geelong.  This 

would help to determine and set the direction in which our research would take.   

 

The second stage – Initial External/Abroad Research 

The second stage of the bullying research task is quite similar to that of the first stage but relied 

heavily on the first stage to be complete before the second stage could commence.  The second 

stage also involves conducting initial research to identify more information about the task at hand.  

Each group member received a particular aspect to research about bullying.  The aspects we 

were assigned to research were influenced by the first stage of what we found in Geelong.  Once 

the information would be gathered, it would be correlated into a report and used to drive the 

remainder of the research task.   

The research undertaken in this stage includes: 

- Defining ‘Bullying’; 

- Exploring the different types of bullying; 

- Identifying what isn’t bullying; 

- Exploring cyber bullying; 

- Attempting to identify the victims and perpetrators; 

- Researching anti-bullying initiatives from around the world; and 

- Evaluating previous anti-bullying initiatives and their success/failures.   
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The third stage – Survey 

Once all data is collected and collated from the first and second stage, the third stage may begin.  

In this stage, a document will be developed to reflect the research so far conducted.  Once a 

document has been created, the group will meet once again, discuss and identify the most 

important aspects of our research and develop a survey based on these aspects.  The survey will 

include hard facts about what the group has found thus far, and ask the participant to help identify 

to what degree these facts are true.  This will allow the group to really narrow the focus on what is 

deemed important in this project.  The surveys will be conducted via interviews with a number of 

modal options: either in person; over e-mail; or over the phone.   

 

A contingency plan has been thought off to ensure that the group will have enough data to finalise 

their project.  If at any stage of the survey, does it come apparent that not enough people 

responded, or the survey had not been successful in the approval process, then the group will turn 

its focus on collecting secondary information from relevant government agencies, independent 

agencies and schools to complete their project.   

 

The fourth stage – Implementing a strategy 

The final stage of the research is to collect all the survey responses and analyse the data.  Once 

all data has been analysed, the group may publish their findings in a written document and 

undertake a discussion as to any problems found throughout the research and what future 

researchers could do different.  A second discussion will be held about the future aspirations of 

this study and will also be included in the written report.   

 

A Summary of Research Methods  

We utilised a number of research methods, which were necessary to adequately complete the 

task at hand.  The following methodology will be categorised into the aforementioned stages and 

listed in numerical order.   

 

Stage One 

The first stage consisted of a number of interviews conducted in the field by the group with 

principals or representatives from schools in the Greater City of Geelong Region.  However, other 

stakeholders were included into this purposive sample as stage one commenced.  This was due 

to a clear limitation being identified after a number of interviews.  It became clear to the group that 

many representatives from schools were unwilling to share certain information as a schools image 

was at stake.  Therefore, the group conducted interviews with other agencies such as the 

Department of Education, HeadSpace and other anti-bullying/mental health lobbyist.  Initial 



 

   Page  30

contact was first made via e-mails and/or phone calls to explain the study, its benefits to the 

community and how the interviewee may provide assistance.   

 

The interview questions were not predetermined prior to an interview commencing. However; the 

group was well aware of the information needed from each interview and utilised open-ended 

questions to gather such data.  All questions were recorded on paper via from at least one 

individual from the group and most interviews were conducted with at least two individuals.   

 

The objectives of the interviews were to identify the aforementioned list in the research problem 

and details of stages of completion section under ‘the first stage’.  In regards to other 

stakeholders, the main objectives were to identify the rate of victims contacting them and how 

they assist them.   

 

Stage Two 

Stage two was designed to alleviate some of the ambiguity found in the research problem.  

Therefore, this stage was established to research bullying in more depth whilst interviews were 

still being conducted.  Stage two consisted of researching bullying using secondary sources. 

 

The aim of this stage was to use existing information to research preventative measures, identify 

common characteristics of victims/perpetrators and to enhance the existing definition to include a 

number of aspects that had been mentioned in the field research.  Most common sources of 

information were the Australian Government, Anti-bullying lobby groups, parent groups and school 

websites.   

 

Stage Three 

Stage three consisted of field research once again with an agreed upon survey that would be 

conducted via the Internet.  This mode of survey conducting was agreed upon due to the time 

constraints of individuals participating in this group.  It was also decided that e-mailing these 

individuals would result in a more cost and time effective outcome.  The group had discussed the 

potentially low response rate of utilising such a mode, however we decided that the nature of the 

survey and the goal it wishes to achieve would effectively gain interest  

 

Mode Advantages Disadvantages 

Phone - Cost effective - 

Time effective  

- Neutral response 

rate 
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Face-to-Face - Potentially high 

response rate 

- Time consuming 

E-Mail - Cost effective - 

Time Effective 

- Potentially low 

response rate  

 
 

The survey itself is designed to reflect the findings found in the initial interviews so that we can 

determine the validity of such findings (remove any ambiguity).  This survey will also attempt to 

identify other important information that the project had not yet covered.   

 

During the time of writing this report, a final copy of the survey had not yet been published.  

However, a copy of a number of questions, which had been agreed upon by the group to be 

included in the survey, is listed below.  If such questions do not receive approval from the 

Department of Education, then the contingency plan will be put in place (utilising secondary 

information).   

 

Survey Questions 

Q1.  Does the Geelong region experience high rates of bullying in schools? 

(Strongly Agree, Agree, Neutral, Disagree, Strongly Disagree) 

 

Q2.  Which of the following types of bullying do you believe is most frequent occurring in the 

Geelong Region? 

- Physical Bullying (pushing, punching, tripping, etc.) 

- Verbal Bullying (name calling, teasing, ‘put-downs’, etc.) 

- Indirect Bullying (malicious gossip, encouraging social exclusion, etc.) 

- Cyber Bullying (harassment conducted through the medium of technology, etc.) 

 

Q3.  What are the causes of bullying? List as many as you wish 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

_____________________________________________ 

 

Q4.  Who is most likely to engage in physical bullying behaviour: males, females or both? 

 

Q5.  Who is most likely to engage in verbal bullying behaviour: males, females or both? 
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Q6.  Who is most likely to engage in indirect bullying behaviour: males, females or both? 

 

Q7.  Who is most likely to engage in cyber bullying behaviour: males, females or both? 

 

Q8.  Apart from the perpetrator, who – if anyone – bares responsibility for the perpetrators 

actions?  For example (school principle, teachers, parents, society, etc.)  

 

Q9.  In your opinion, what is the best approach to dealing with bullying? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

_____________________________________________ 

 

Q10.  How successful are schools in controlling bullying? 

 

 

Q11a.  Can schools do more in preventing bullying behaviour? 

 

Q11b.  If so, how can they achieve a better outcome? 

 

Q12.  Can you please indicate which one of the following titles you fall under: 

- Principal 

- Teacher 

- Youth Worker 

- Member of the Parent-Teacher Association 

 

Limitations 

Here is a list of limitations uncovered throughout this project that may have impacted the timeline, 

research process and/or findings: 

 

1.   Although the group had access to a variety of professional networks, the study was limited by 

the group’s time line (especially the students timeline) and availability.  It is important to mention 

that the study had limited financial resources and thus the scope of the study was negatively 

impacted.   

 

2.  It came to our attention that a clear definition was needed to pursue the project without 

ambiguity however, we learned that there was no universal definition for the term ‘bullying’.  Most 
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definitions that we had encountered were similar with minor variations so for the sake of the 

project, we took the most reoccurring characteristics of these definitions and embodied them into 

our own definition.  We discovered that certain senior teaching staff at a number of schools were 

unaware of the more common characteristics of bullying behaviour.    

 

3.  Due to the depth of the bullying phenomenon, the study had changed in design throughout the 

process, as more information was made available.  This was due to the fact that narrowing down 

the final outcome of the project was difficult without certain data (such as what is the most 

effective preventative measure). 

 

4.  Due to the professions of the possible sample population, potential respondents may or may 

not find the time to take part in completing the survey, therefore the project may expect limited 

responses compared to the amount of surveys submitted.   

 

5.  The survey consists of sensitive material and under the guidelines by the Department of 

Education; all surveys in regards to such sensitive material must be submitted for review and 

approval before such a survey can be conducted.  Due to the limited time the group has, this 

survey may not be approved in time, therefore working with original data may become very 

difficult.  However, secondary data is available for the research to continue.   

 

Findings, a detailed summary  

The purpose of the first and second stage of research was to gather information regarding the 

problem of bullying in the Geelong region and to analyse and define the true meaning of the word 

‘bullying’.  The group acknowledged that the term ‘bullying’ was difficult to define, with no 

universal definition.  Depending on the context, the definition of bullying would need to be altered 

in order for it to apply, therefore we decided to critically analyse the term and develop a definition 

suitable for the purpose of our project so that we have some foundations to work with.  In doing 

so, we found the initial definition of bullying that the group had provided us was too ambiguous 

and broad for the project at hand.  After researching the term, we found a definition suitable for 

our cause already developed by James Cook University of Australia.  We utilised that definition 

and added another section to it from ReachOut Australia – an anti-bullying organisation – to 

ensure that all aspects of our version of the definition were covered.   

James Cook University Australia (2010) defines bullying as: 

“Bullying constitutes unsolicited offensive treatment through vindictive, cruel, malicious, or 

humiliating attempts to undermine an individual or group.   

These persistently negative attacks on personal and professional performance are typically 

unpredictable, irrational, and often unseen.   
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Bullying normally consists of repeated behaviour.” 

 

This particular definition by James Cook University covers all the main criteria that differ amongst 

other definitions.  However, ReachOut Australia (2010) expands on this further by stating that 

bullying has no limits by way of gender, sexual orientation, age, political views and so on.   

In order to give the broad term ‘bullying’ more weight and to narrow the definition down, we 

researched and identified what bullying is not.  This was important to note in our project because 

many people including parents, teachers and students do not understand what actions can be 

dubbed bullying and what actions are just results of mutual conflict, social rejection or single 

episodes of nastiness.  We listed a number of actions as an example of what kind of behaviour 

can constitute bullying.   

 

Once we had defined the term our next stage of research was to interview a number of schools 

and a few anti-bullying organisations, allowing us to gather a perspective on the rate of bullying 

occurring in the Geelong region and the approaches to which local schools take in dealing with 

their bullying situations.  It was important in our research to interview a large group of school 

representatives that included both public and private high schools, so our data could be as 

relevant and reliable as possible. The group also felt it was vital to speak to self-help 

organisations in the area that are aware and informed about local bullying incidents. By 

conducting field research in both public and private schools we were aiming to gain a 

comprehensive understanding of the differences and similarities in the programs, curriculum and 

policies regarding bullying, both at a public and private level of schooling. We were also hoping to 

gain an insight into the frequency of bullying incidents. The group interviewed schools such as 

Geelong Grammar and Lara Lakes Primary, and spoke to self-help organisations such as 

HeadSpace.  

 

The trend that emerged from our data collected during interviews showed a large number of 

schools unwilling to admit to a ‘bullying’ problem, but admitted to us that there have been a 

‘couple’ of infrequent instances.  It is important to note that representatives of schools will be 

hesitant to acknowledge any bullying problems due to the positive image they wish to uphold.  

However, self-help organisations such as HeadSpace informed the group in an interview that 

according to their data, bullying is a major problem in every school around the country and they 

confirmed the unwillingness of schools to admit to a bullying problem to the public in fear of 

tarnished reputations, unwanted publicity and confidentiality issues. However, a large portion of 

the schools we spoke to were willing to discuss the measures they have in place to prevent and 

deal with possible bullying incidents in their schools.  
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We found that all the schools we had contacted, including Geelong Grammar and Lara Lakes 

Primary, reported that they were doing everything in their power to prevent the occurrence of 

bullying, including some schools even hiring psychologists as permanent staff. The schools (both 

primary and secondary) in the Geelong region that we interviewed reported that they were 

implementing anti-bullying programs, promoting eduction regarding bullying, increasing curriculum 

regarding bullying, and introducing new methods of dealing with bullies including the emerging 

trend of restorative justice type approaches. Some examples of restorative justice type 

approaches currently implemented in the aforementioned schools include; a mediation process 

when dealing with students who have been involved in misconduct, and an emphasis on 

forgiveness rather than punishment.   Geelong Grammar reported that they have been educating 

their students on behaviour-based management, specifically focusing on relationship 

management. The message they felt was integral to teach their students was that of kindness and 

forgiveness, and to educate their students on the importance of repairing relationships. We 

discovered that Geelong Grammar have changed the way they address the problem of bullying 

and had introduced a mediation process for dealing with ‘bullies’ rather than the traditional 

retributive approaches. John Hendry, a Geelong Grammar representative, explained to our group 

the importance of teaching students respect. He indicated that an integral approach to eradicating 

anti-social behaviours at Geelong Grammar was equalising the positions of power between 

students and teachers. He explained to us that an equal distribution of power between students 

and teachers has been a beneficial process in promoting kindness, forgiveness and respect. 

Hendry noted that this change in procedure is a slow process and its success is based on the 

adults’ willingness to participate and change their ways. In Geelong Grammar’s plight to eradicate 

anti-social behaviours, Hendry indicated that it was vital to skill teachers, parents and students in 

a whole school approach. Restorative justice, specifically introducing a mediation process, is a 

vital component of Geelong Grammar’s policies that, according to Hendry, are helping reduce the 

occurrence of anti-social behaviours.  

Whilst speaking with other schools in the region such as Lara Lakes Primary, our group 

discovered there was a reoccurring theme of restorative justice style approaches in dealing with 

bullying that provoked us to explore restorative justice style approaches further. It is also 

important to note we found that many schools had suggested it was important for parents to be 

involved in programs and education regarding bullying, as it was conveyed by many schools that 

parents were not doing enough at home to discourage bullying behaviours displayed by their 

children. An unsuspected finding showed no clear difference between the public and private 

schools bullying incidents, but rather we found that there were many similarities regarding bullying 

policies and curriculum, at both the public and private schools we contacted. It was clear that 

although many schools claimed not to have issues with bullying, their extensive curriculum 
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including lessons regarding bullying, self image and relationship management, anti-bullying 

programs and initiatives implemented in their schools suggested otherwise. 

 

What was integral at this stage was to understand what is being done in other schools around the 

globe to combat the problem of bullying. By broadening our research scope we were able to gain 

a better understanding of what is being done, and what can still be done to prevent bullying in 

schools. Therefore our next stage of research led us to identifying local, national and international 

anti-bullying programs and initiatives implemented in schools. We found a large number of 

programs including ‘Bullying. No Way!”, ‘You Can Do It’, Australian Institute of Criminology - “The 

Responsible Citizen Program” and ‘Friendly Schools and Families’ that deal with preventing  

bullying in schools. By examining and evaluating the success of these programs we were able to 

gain a better understanding of the approaches that do not work, that do work and methods on 

gaining improvement. We chose to focus our attention on these particular programs as these 

included restorative justice style approaches to bullying, and as our findings from the interviews 

had suggested, this could be the key to successful programs we decided to focus our attention. 

The findings from this research showed that approaches that used restorative justice style 

methods in dealing with bullying were more likely to be successful than programs that did not. We 

also found that educating students in relationship management, conflict resolution skills, 

encouraging active bystander behaviour and promoting positive self image were all integral 

factors in successful prevention programs.  An integral finding that reinforced our initial findings 

from the interviews with school representatives, suggested that involving the parents is key to a 

successful prevention program. Programs such as ‘Friendly Schools and Families’ insisted that 

not only involving teachers and students in programs but also educating and involving the parents, 

is a key factor in the success of prevention programs. Our research suggested that programs 

which involved mediation processes, instead of punishment, and policies based on kindness and 

forgiveness were deemed successful by the studies on them. Moreover, these programs attracted 

positive responses from both teachers and students.  

 

From this information we were able to identify what programs were deemed successful and why, 

what programs where unsuccessful and why, and possible methods on improvement for future 

programs (see attached document for a detailed summary of anti-bullying programs). After lengthy 

discussions we decided that developing a survey would be beneficial to our group as it would 

allow us to critically analyse primary data from principals, teachers, social workers and parents in 

the Geelong region.  After developing the survey, we were aware of strict guidelines that had to be 

met and that approval was needed before we could implement such a survey. However, we were 

informed that a survey containing questions regarding bullying was potentially difficult to gain 

approval and that the process of the survey being approved would be lengthy. Therefore, although 
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the survey has been formed, we have so fare been unable to use the survey and therefore have 

not gathered any data from that survey. Although,  if the survey is approved and the group 

decides to go ahead with implementing it, from that information the group had hoped to devise 

either a seminar for students, teachers or parents, or create a bullying awareness day in 

partnership with key organisations in the Geelong region held at local primary and secondary 

schools.  
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1.  Introduction 
 
1.1 Brief Background 
The general consensus is that bullying predominately occurs within school grounds between 
children and teenagers, up until the end of high school.  Although, majority of the bullying 
phenomenon occurs within this environment, many report victimisation of bullying outside of 
school grounds and in other environments such as the workplace, home and sporting fields.  
Adults aren’t exempt from bullying or falling victim to bullying. However, the rates of bullying 
diminish over time as maturity is developed.  Although workplace bullying is no different in its 
effects on individuals as school place bullying, the focus of this paper will solely look at the latter 
rather than the former (Rigby, 2002)(Rigby, 2003).   
 
The Australian National Crime Prevention’s Guide for teachers and carers has recognised the 
damaging affects of bullying amongst children and the risk of the victims’ physical, mental and 
social health.  They also recognised the anti-social tendencies of bullies and their risk of becoming 
involved in criminal behaviour later on in life (Rigby, 2003).  For these reasons, it is vital to 
address this issue early in a child’s life to prevent such risks from occurring further in their 
development.   
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The National Crime Prevention Guide also provides a general definition of ‘bully’ and ‘bullying 
behaviour’.  They claim that the ‘bully’ figure has been stereotyped as a terrible person who is 
‘despicable’ to others and ‘deserves to be punished’.  This stereotype has been addressed as 
counter-productive and labelling children in such a way does not benefit the situation (Rigby, 
2003).  This falls into the criminological theory of labelling where if you continuously stereotype or 
label someone, they begin to believe that they are that particular stereotype or label and act 
accordingly.  It seems that the ‘bullying behaviour’ term is a more favoured approach as it avoids 
the label and just describes the behaviour, not the individual.   
 
Currently, there are two dominant approaches to tackling the bullying phenomenon in schools.  
Historically, bullying has been treated in a strictly punitive fashion where ‘bullies’ were punished 
for their actions and victims were told to ‘get over it’.  However, as researchers began to develop a 
deeper understanding into the social phenomenon, approaches began to shift from strict punitive 
punishment to non-punitive and restorative resolutions.  Currently, the most common approach to 
dealing with school bullying is restorative in nature.  Restorative approaches acknowledge a 
communication issue or relationship issue between the victim and the perpetrator.  They may 
either resolve these issues through a mediation process or through anger management and team 
building exercises.   
 
This document will explore the definition of bullying and provide an outline as to who the bully is, 
who the victim is and why such anti-social behaviour occurs.  The second half of the document 
will focus on an evaluation of past and current anti-bullying initiatives implemented locally, 
nationally and abroad.  As aforementioned, the most common approach to bullying is restorative 
in its nature and the concept of restorative justice will be defined and explored in further detail.  
Finally, the document will conclude on recent research data and findings in relation to what is or 
isn’t working in the struggle against eliminating bullying within our schooling systems.   
 
Source:  National Crime Prevention Guide for Teachers and Carers 
Source:  Attorney-General’s Department “A meta-evaluation of methods and approaches to 
reducing bullying in pre-schools and early primary school in Australia” 
 
2.  Definition 
 
2.1 What is Bullying? 
James Cook University Australia defines bullying as: 
 
“Bullying constitutes unsolicited offensive treatment through vindictive, cruel, malicious, or 
humiliating attempts to undermine an individual or group.   
These persistently negative attacks on personal and professional performance are typically 
unpredictable, irrational, and often unseen.   
Bullying normally consists of repeated behaviour.” 
 
James Cook University Australia (2010) 
 
This particular definition by James Cook University seems to echo many other definitions provided 
by other academics and institutions, and covers all the main criteria that differs amongst other 
definitions.  However, ReachOut Australia (2010) expands on this further by stating that bullying 
has no limits such as gender, sexual orientation, age, political views and so on.  It is important to 
note that there is no one standard or universal definition of bullying however, the most commonly 
agreed upon elements of bullying are included in the aforementioned definition by James Cook 
University and further expanded by Reach Out Australia.   
 
2.2 What isn’t Bullying? 
The Department of Education and Early Childhood Development (2009) defines what bullying is 
not: 
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“Many distressing behaviors are not examples of bullying even though they are unpleasant and 
often require teacher intervention and management. There are three socially unpleasant situations 
that are often confused with bullying: 
 
Mutual conflict - In mutual conflict situations, there is an argument or disagreement between 
students but not an imbalance of power. Both parties are upset and usually both want a resolution 
to the problem. However, unresolved mutual conflict sometimes develops into a bullying situation 
with one person becoming targeted repeatedly for ‘retaliation’ in a one-sided way. 

Social rejection or dislike - Unless the social rejection is directed towards someone specific and 
involves deliberate and repeated attempts to cause distress, exclude or created dislike by others, 
it is not bullying. 

Single-episode acts of nastiness or meanness, or random acts of aggression or 
intimidation - Single episodes of nastiness or physical aggression are not the same as bullying. If 
a student is verbally abused or pushed on one occasion they are not being bullied. 

Nastiness or physical aggression that is directed towards many different students is not the same 
as bullying. However, since the school has a duty of care to provide a student with a safe and 
supportive school environment, single episodes of nastiness or physical aggression should not be 
ignored or condoned” 
 
It is important to distinguish random single acts from repetitive acts of nastiness, not just for the 
purpose of this research but for all those involved in bullying: i.e. teachers, parents, victims and 
perpetrators.  Researchers in this field must take into account that young children may not fully 
grasp the concept of bullying and that a clear definition must be provided and understood before 
undertaking any research (Department of Early Childhood Development, 2009). 
 
2.3 Types of Bullying 
The Department of Education and Early Childhood Development (2009) identify three broad forms 
of bullying.  These include: 
 
2.3.1 Direct Physical Bullying 
- Hitting 
- Tripping 
- Pushing 
- Damaging property 
- Other unsolicited physical contact that invades privacy, is intimidating or threatening in its 
context 
 
2.3.2 Direct Verbal Bullying 
- Name calling  
- Insults 
- Discriminatory remarks 
- Harassment 
 
2.3.3 Indirect Bullying 
- Lying 
- Spreading rumours (malicious gossiping) 
- Mimicking 
- Encouraging social exclusion 
- Diminishing social reputation and acceptance 
- Cyber-bullying 
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2.4 Cyber Bullying  
Cyber bullying is a recent social phenomenon that has arisen due to the advances of 
communication technologies.  Essentially, cyber-bullying is bullying delivered through the means 
of cyberspace.  In this context, cyberspace refers to the online arena only available through such 
technologies as the Internet and Mobile phones.  There are a number of malicious activities a 
bully can undertake to repeatedly harass, intimidate and distress a victim online (Hanewald, 
2008).   
 
Unlike schoolyard or work place bullying, cyber bullying has the nature of following the victim 
home and is not restricted by space or time.  Online, bullies are displaced from any ‘real’ 
confrontation and are able to conduct such behaviour from the comfort of their own home.  The 
fallacy of cyberspace is that it is able to provide bullies with the option of remaining anonymous: 
thus diminishing any accountability on their behalf (Hanewald, 2008).   
 
2.4.1 Examples of Cyber bullying activity 
Essentially, Cyber bullying consists of both direct verbal bullying and indirect bullying activities.   
These include: 
- Harmful text messages or e-mails 
- Spreading rumours (malicious gossiping) 
- Unjustified sharing of sensitive private material (e.g. photo’s of a sexual nature) 
- Harassment (e.g. constant prank calling or phone calls of an aggressive nature) 
- Identity theft 
- Humiliation through the means of public online arenas (e.g. chat rooms and social networking 
websites)  
- Defamation 
 
2.5 Bullying isn’t the word  
It is evident that the term bullying raises concerns over the correct definition. However, critics 
claim that the term itself does not justify the actions listed within any definition.  Michael Flood, a 
researcher at LaTrobe University expressed his concern over the term on the ‘Bullying: No Way’ 
website.  Although the term ‘bullying’ encompasses many repetitive actions over a period of time, 
it seems that it diminishes the severity of certain actions that would otherwise be deemed illegal 
under the Australian Legal System (Bullying No Way, 2009).  For example, many forms of Direct 
Physical Bullying (see section 2.3.1) fall under the common law definition of assault.   
 
3.  The Bully and the Victim 
 
3.1 Who is the Bully? 
It is an agreed upon fact that the bully figure is one of power: whether it be physical power 
(strength), mental power (intelligence), social power (position in the social hierarchy) or 
professional power (position within a professional hierarchy).  Power is not restricted by gender, 
age, height, race or other characteristics however; it depends on what kind of power an individual 
has that will determine the dominant characteristics of that context.  It appears to be that the ‘bully’ 
figure conducts such behaviour in pursuit of (more) power over any given individual or group of 
individuals.  They attempt to make it known that they hold the balance of power in this relationship 
through such malicious actions (Rigby, 2003)(Watkins, 2007).   
 
3.2 Who is the Victim? 
It is possible that anyone can become a victim of bullying in any context however; some 
individuals seem to be more prone to this anti-social behaviour than others.  So the question 
stands: who is the victim?  Many have attempted to profile the ‘victim’ and to uncover any 
common characteristics shared amongst victims of bullying.  By doing so, researchers are able to 
identify why certain individuals may be more susceptible to victimisation than others (Kidspot 
2010)(Rigby, 2003).     
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3.2.1 Most common characteristics of victims 
There is no universal profile of the common victim of bullying because victims may vary in their 
characteristics and environments.  Essentially, the most commonly agreed upon characteristic of 
the ‘victim’ figure is that the imbalance of power between the victim and the bully favours the 
latter.  Many anti-bullying websites provide information and list characteristics of the common 
‘victim’ figure.  By researching a number of these characteristics, I have correlated a list of the 
most common ones to get mentioned by different government agencies, academics and anti-
bullying lobbyists (Coalition for Children, 2010)(Department of Early Childhood Development, 
2009)(Rigby, 2003)(ReachOut Australia 2010).   
 
Victims of bullying tend to: 
- be perceived as different on the basis of their race, accent, clothing, interests, sexual orientation, 
believes, weight, etc.; 
- be much smaller or weaker (whether physically or mentally) in comparison to the perpetrator; 
- get upset easily; 
- react much slower or can’t think ‘on their feet’; 
- be insecure about themselves, have low self-esteem and are generally shy or anxious in social 
situations; and 
- be ‘loners’ and lack basic social skills.   
 
4.  Anti-Bullying Programs in Australia 
 
4.1  National Anti-Bullying Programs 
 
4.1.1  Bullying. No Way! 
Background: 
Bullying. No way! Is an educational website for Australian school communities and the general 
public that began in June 2002. As well as providing information for individuals, the website is 
visited for its extensive and increasing range of online curriculum and other resources to support 
the medium term and long term bullying prevention work of schools. 

Bullying. No Way! Believe bullying can represent distrust, fear, misunderstanding, lack of 
knowledge or jealousy – all factors that schools can address in positive and active ways. 

Aims: 

They believe that school communities need to work together to recognise, challenge and change 
inequalities that cause bullying and harassment within the school – and to build trust and respect 
between all groups of students. By doing this, they believe schools are better placed to meet the 
needs of all students and contribute to a socially just environment. 

Bullying. No Way! Believes that student voice and bystander behaviour are an integral part of 
reducing the prevalence of bullying. Bullying. No Way! focuses on the deeper issues that are at 
the root of bullying, which include socio-economic status, cultural and linguistic diversity, religious 
diversity, gender, sexuality, disability, ability and personal characteristics. 

4.1.2  You Can Do It! 
Background: 

“Its unique contribution is in identifying the social and emotional capabilities that all young people 
need to acquire in order to be successful in school, experience wellbeing, and have positive 
relationships including making contributions to others and the community (good citizenship).” 
(YCDI) 

 
Aims: 
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• The building of social, emotional, and motivational capacity of young people rather than on 
their problems and deficits. 
The encouragement of prevention, promotion, and intervention efforts (school, home and 
community) in order to build the social and emotional strengths of young people. 
• The development of a strength-building approach, where YCDI seeks to build the 
capabilities of adults (community, school, home) associated with positive outcomes in young 
people. 
The 5 Keys of You Can Do It! Education 

You Can Do Its focus is on the development of young people’s emotional and social capabilities 
which include the development of: 

 Confidence (academic, social) 
 Persistence 
 Organisation 
 Getting Along, and 
 Resilience. 

You Can Do It believes that it is integral to instill in young people 12 ‘Habits of the Mind’ which are 
central to the development of the 5 keys, which include: 

 Accepting Myself 
 Taking Risks 
 Being Independent 
 I Can Do It 
 Giving Effort 
 Working Tough 
 Setting Goals 
 Planning My Time 
 Being Tolerant of Others 
 Thinking First 
 Playing by the Rules, and 
 Social Responsibility     

 
4.1.3  Australian Institute of Criminology - “The Responsible Citizen Program: An 
Introduction”  
Background: 
This initiative takes a restorative justice style approach to preventing bullying in schools. They 
focus on building communities of care around individuals however they maintain that harmful 
behaviour should not be condoned. Individuals must be held accountable for their actions but 
within systems of support (Morrison, 2002).  
 
Aims: 

This program aims at maintaining healthy relationships, community building, developing conflict 
resolution skills and shame management which all rest on principles of restorative justice. The 
emphasis is on behavioral education as opposed to behavioral control to achieve behavioral 
compliance (Morrison, 2002). They view punishment as selfish, as you are only thinking of 
yourself and your own needs (Morrison, 2002).  

Students learn valuable skills such as productive conflict resolution skills which focus on the 
feelings associated with conflict and how to resolve those feelings, respect, consideration, 
participation, and providing lessons for children in coping with a repertoire of emotions (Morrison, 
2002).  
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Through the emphasis on creating a safe place for children to voice their opinions and building 
this awareness they argue that conflict and associated violence can often be prevented (Morrison, 
2002).  

Findings:  

Findings showed there was an increase of consideration for students and an increase of 
participation and respect for others (Morrison, 2002). However, no evidence has been reported 
regarding the actual reduction in bullying behaviors (Rigby, 2002).  

4.1.4  The Friendly Schools and Families Project 
Background:  

This study is based on six years of extensive scientific research involving 6000 students across 
Australia and is one of the few evidence-based programs that has been continually and 
thoroughly evaluated (FSFF, 2004). It focusses on Year 4 and 5 students, but can be adapted to 
suit students of all ages, and suggests that bullying can be reduced if children develop support 
systems for those who are bullied, develop certain skills, values and attitudes that can be used to 
respond to bullying and avoid bullying others (Rigby, 2002). This program is a whole-school 
approach which involves the learning environment, behaviour management, physical and social 
environments, policy and practice and engaging families.  

Aim:  

This study’s mission was to assess the effectiveness of a ‘whole school intervention’ which aimed 
at reducing and preventing the prevalence of bullying, whilst managing any bullying occurring in 
the school (Rigby, 2002).  

The program involves implementing a Teacher Manual which outlines nine lessons relating to 
bullying, feeling good about yourself and others, and cooperation alongside extensive policy 
development and consultations (Rigby, 2002). The program increases awareness and 
understanding of bullying, promotes adaptive responses to bullying, increases communication 
about bullying whilst focussing on student development of conflict resolution skills, emotional 
management, friendship and social skills, positive self-esteem, cooperation, empathy and 
resilience.  

Findings: 

Research showed a significant reduction in bullying behaviour, increased feelings of happiness 
and safety at school and increased development of social skills in children who participated in the 
program compared to those who did not (Rigby, 2002).  
 
4.1.5  Project ROCKIT  
Background: 

Project ROCKIT is an interactive anti-bullying and youth leadership program for both primary and 
secondary schools that is “run by young people for young people”.   

Aims: 

Project ROCKIT is an interactive program which focuses on the development of communication, 
teamwork, anger-management, resilience, vision and personal leadership of students in both 
primary and secondary schools. Project ROCKIT also focuses on the responsibility of the 
bystander. They encourage students to speak up and communicate if a fellow student is being 
treated unjustly.  
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They suggest the importance of youth leadership, responsible citizenship, affirmative body image, 
anger-management and team building to combat bullying. They also focus on the development of 
conflict resolution skills, effective communication, the role of the active bystander and the 
responsibility to stand up to bullying.  
 
Findings: 

Although there are no formal measures adopted to evaluate the effectiveness the program has on 
reducing bullying, the participants evaluation of the program found that 96% of the students found 
it personally helpful. Project ROCKIT has delivered the program to schools such as: 

Wesley College (all campuses), Scotch College, Xavier College (both campuses), Bacchus Marsh 
Grammar School, Beaumaris North Primary School, Blackburn Lake Primary School, Melbourne 
Girls’ Grammar School and Trinity Grammar School 

4.2  International Anti-Bullying Programs 
 
4.2.1  Steps To Respect: A Bullying Prevention Program  
Background: 

Steps to respect is a U.S.A bullying prevention program that teaches students to recognize, refuse 
and report bullying whilst being assertive and building friendships. The program offers ‘steps to 
respect’ lesson plans, school policies and training (Frey et al., 2005).  

Aims:  

Steps to Respect focuses on increasing adult intervention and awareness of bullying, developing 
clear school policies, coordinating procedures to track and respond to bullying reports, the 
effective intervention of teachers, increasing bystander’s social responsible behaviour, and the 
emotional skills and beliefs that support its execution, whilst increasing the social and emotional 
skills of all students (Frey, 2005).  

Findings : 

“Hierarchical analyses of changes in playground behavior revealed declines in bullying and 
argumentative behavior among intervention-group children relative to control-group children, 
increases in agreeable interactions, and a trend toward reduced destructive bystander behavior. 
Those in the intervention group reported enhanced bystander responsibility, greater perceived 
adult responsiveness, and less acceptance of bullying and aggression than those in the control 
group” (Frey et al., 2005).  

4.3  Anti-Bullying Programs in Geelong 
 
4.3.1  St Joseph’s College Anti Bullying Policy 
St Joseph College’s bullying policy incorporates not only the students and staff members but also 
includes parents as a vital component to prevent the occurrence of bullying. They also focus on 
the role of the bystander, obliging them to speak up and try to prevent the occurrence of bullying. 
The following outlines St Joseph’s College Anti Bullying Policy as provided on their website: 

“Aims: 

• To counter views that bullying is an inevitable part of school life. 
• To provide a safe and secure environment for our pupils. 
• To create a supportive climate and break down the code of secrecy. 
• To provide suitable counseling services for the bully and victim. 
• To provide an environment which engenders good behavioral patterns. 
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Procedures: 

Students 

• All parties involved will be required to discuss the incident with the Level Co-
ordinator/Deputy Principal. 

• If further bullying/harassment occurs (by the same boy), his parents will be required to 
attend interviews to discuss a future course of action. 

• Anyone who is present when bullying and harassment occurs has an obligation to try and 
prevent it. 

Parents 

• Watch for signs of distress i.e.. unwillingness to attend school, a pattern of headaches or 
stomach aches, requests for extra pocket money. 

• Take an active interest in your child's social life. 
• Do not encourage your son to retaliate physically or verbally. 
• Parents will be requested to attend an interview should any continuation of the offense 

occur. 
• Parents will be given strategies to help their sons. 
• Parents give permission to the school to investigate students for any suspected 

inappropriate use of mobile phones and other technologies and parents give permission to 
take disciplinary action as sanctioned by the Principal.  

• This permission is given regardless of the time or place that the bullying has occurred. 
• This permission includes the right for school staff to look through the mobile phone and 

apply penalties for any inappropriate material found stored on the phone. 
• Looking through a student’s mobile phone will only occur in the presence of the student and 

a Year Level Coordinator or Deputy Principal. 
• [It should be noted that it is a criminal offence to use a mobile phone to menace, harass or 

offend another person. As such, if action as sanctioned by the Principal or student council is 
deemed ineffective, as with all such incidents, the school may consider it appropriate to 
involve the police.” 
 
Hands Off Rule 

• The Rule will be implemented from the beginning of the 2007 school year. 
• It is part of a new initiative to reduce unwelcome or overly rough physical contact or play 

among students. 
• The Hands Off Rule is a school rule that prohibits unwelcome, or overly rough physical 

contact or play between students. The simple words “Hands Off” or the gesture of raising 
both hands, palms outwards, are a signal from one boy to another that he does not want this 
contact, that boundaries are being crossed and to back off. 

• If the Hands Off Rule is breached the consequence will be to complete a “Penalty Write Out” 
during the next lunchtime detention. The penalty is designed to be a deterrent as well as 
awareness raising and educational.” (St Joseph’s College) 
 

4.3.2  Bully Wall 
Background: 
The ‘Bully Wall’ is a Geelong Advertiser initiative to promote the awareness of bullying in the 
Geelong area in 2008 by recruiting well know local and national celebrities such as Jimmy Bartel, 
Cameron Ling, Mike Hussey, Stephanie Gilmore and Mick Fanning to voice their opinions on 
bullying, along with local residents.  
 
Aim: 
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The Bully Wall’s purpose was to raise awareness about the issue of bullying in Geelong. They 
posted videos of local people voicing their anti-bullying message in a bid to promote a ‘zero-
tolerance’ on bullying message.  
 
Findings: 
There was no evidence available that has allowed the effectiveness of this program to be 
evaluated.   
 
5.  Restorative Justice 
The common theme in current bullying prevention programs is Restorative Justice style 
approaches. Restorative justice is the focus on the needs of both the victim and the offender 
rather than the need to exact punishment. Restorative justice involves the victim playing an active 
role in dispute while the offender accepts responsibility and is to be held accountable for their 
actions all within a system of support. While restorative justice methods do not condone harmful 
behaviour, its approach focuses on building communities of care around all individuals involved.      
Restorative approaches involve a victim-offender mediation process in the presence of a trained 
mediator to attempt to resolve communication or relationship issues. Central to restorative justice 
approaches is the inclusion of conflict resolution, shame management, anger management, 
community building, and relationship management.  
 
6.  What Works? 
Evidence suggests that a restorative justice style approach to bullying prevention is the most 
successful (Morrison, 2002). Current data shows programs that focus on the development of 
students emotional, social and conflict resolution skills are more likely to be successful in 
preventing the occurrence of bullying behaviors than programs which do not (Frey, 2005). It has 
also proven integral to not only include the students in the program but to include teachers, staff 
and families (Rigby, 2002). Parents and teachers play a central role in the prevention of bullying, 
Frey (2005) found that increasing the awareness and effective intervention of adults increased 
students perception of adult responsiveness, and provoked students to feel less accepting of 
bullying and aggression. Successful international programs such as Steps to Respect focus on 
increasing the social responsibility of the bystander as evidence has shown they play an integral 
role in the occurrence of bullying (Frey, 2005). By increasing bystander’s social responsibility in 
the Steps to Respect program, research showed there was a decrease in destructive bystander 
behaviour and enhanced feelings of bystander responsibility (Frey, 2005). Current research has 
shown that including behavioral education as part of anti-bullying prevention programs such as 
the development of social and emotional skills, conflict resolution skills, anger-management, 
resilience and teamwork has decreased the prevalence of bullying behaviors (Morrison, 2002; 
Frey, 2005). However, it should be noted that programs that do not introduce a ‘whole-school’ 
approach, that is including parents, teachers and students are not as successful as those 
programs that do (Frey, 2005). It should also be noted that programs that focus solely on the 
punishment of the offender have proven to be unsuccessful (Morrison, 2002).  
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5.3 Media Releases 
(Issued Wednesday 30 March 2011) 
 
Media Notification 

Students take a stand against  
cyber bullying and attempt  
world’s largest human smiley face  
 
What:  Around 900 students and teachers from Northern Bay College will 

attempt to form the world’s largest human smiley face. 
 
  The world record attempt is an outcome as part of a Leaders for Geelong 

research project. The project team were resolute inn their endeavour to 
encourage positive social behaviour on the internet 

  
  The current record was set by 500 people in Orlando, Florida in October 

last year to celebrate World Smile Day. Previous to that 286 people in 
Baltimore had held the record. 

 
 
When:  11.30pm Wednesday 6 April 2011 
   
Where: Northern Bay  College Goldsworthy Rd Campus 
 Goldsworthy Rd, Corio 
 
  
Enquiries:  
David Smith 
Leaders for Geelong 9/11 Program  
Ph: 5272 4868 / 0417 031 035 
 



 

   Page  51

 
Wednesday 6 April 2011 

Media Release  
Northern Bay College, smiling all the way 
as they break world record 
 
As part of a Leaders for Geelong research project, Northern Bay College today broke the world 
record for the largest human smiley face. 
 
The current record was set by 500 people in Orlando, Florida in October last year to celebrate 
World Smile Day. Previous to that 286 people in Baltimore had held the record. 
 
Approximately 900 students and teachers from Northern Bay College broke that record today, to 
support a stance against cyber bullying in the school community. 
 
College principal, Mr Fred Clarke stated that, “The amalgamation of the various Northern Suburbs 
schools into one large school is still in its infancy and this project was a good opportunity to garner 
support and commitment from students and teachers to support a no cyber bullying policy.  It also 
allowed the students to join together from various campuses in achieving one group goal and as a 
bonus to break the world record.” 
 
Mr Clarke also highlighted that some cyber bullying forums will be held for the older students on 
May 9th as well as sessions for staff and for community members at the fOrT youth centre in North 
Geelong.  
 
“This activity was a good precursor for everyone involved, coming up to those forums,” he said. 
 
The event was organised predominantly by a small Leaders for Geelong group who were 
completing a research project on school bullying. David Smith, Lisa Barton and Linda Evans 
wanted to assess the current situation in relation to school bullying in the Geelong area and look 
at ways of addressing the issues or putting forward a positive message to the community. 

 

“We wanted to get local students involved and take a very public stand against cyber bullying – or 
any type of bullying for that matter,” David said. 

 

“Years ago, bullying was confined to the school yard but now cyber bullying can reach kids in their 
homes 24 hours a day.  Our message is clear: be nice on the net.” 

 

 “The event has taken a bit of organising and would not have been possible without the support of 
Council’s Youth Services Department, the Committee for Geelong and of course the schools 
involved  today,” David said. 

 

Enquiries:  
David Smith 
Leaders for Geelong 9/11 Program  
Ph: 5272 4868 / 0417 031 035 
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5.4 Project Brief 
 
The internet has become an integral part of life. It is a powerful resource, enabling people of all 
ages to learn and communicate in a myriad of new ways. For children growing up in a world 
where the internet is available, it’s an essential tool. 
 
Unfortunately there are risks. Children using the internet can be cyber bullied or harassed through 
internet services like email, chat rooms, instant messaging or through websites. Bullying through 
mobile phone technologies such as SMS can also cause cyber bullying issues. 
 
Cyber bullying includes teasing, spreading online rumours and sending unwanted or threatening 
messages or defamatory material. These activities can have a long term effect on the welfare and 
development of children and young people. These activities are often undertaken without 
consideration for the consequences. 
 
As an outcome of the research conducted by our Leaders for Geelong Project Team we would like 
to raise the awareness of the impact of Cyber bullying at a local level. We are also aspiring to 
encourage positive actions and behaviours amongst young people. Our goals are to educate and 
empower. 
 
In an attempt to raise the awareness we are taking on the monumental task of attempting a World 
Record. We would like to bring young people together to form a “Smiley Face”. The smiley face is 
a well recognised symbol of cyber talk. 
 
To beat the current world record we will need over 500 willing people to wear a yellow or black 
poncho (depending on where you are located within the smile) and create a smiley face. This 
would be a rewarding and fun experience for the participants and is very achievable. 
 
 
You can show your support for this initiative by joining us in our World Record attempt. We are 
looking for support from local schools and youth groups. Help us to reach out and promote actions 
with social values. 
 
Just smiling can make such a difference.  
 
 
For more information regarding the research project on Cyber Bullying or Leaders for Geelong 
please contact       
Lisa Barton (lisa.barton@roads.vic.gov.au), Linda Evans (Linda.evans@epa.vic.gov.au) or David 
Smith (dsmith@geelongcity.vic.gov.au). 
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5.5 Newspaper Articles 
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5.6 Thankyou message sent to Schools 
 
 
Bullying in Geelong Schools - World Record Attempt to form a Human Smiley Face, 6th April 2011 
 
 
We would like to extend a sincere thank you for the contribution that your campus's and students made to 
the World Record attempt and for the involvement in our project.  
 
Our project vision was driven by a desire to send a positive message, to raise awareness of a serious 
subject and importantly to involve the community. With your assistance we believe we achieved this 
yesterday. 
 
We trust that your students enjoyed the participation and extend a special thanks to those that helped us on 
the day.  
 
Warm regards 
     
 
Lisa Barton                                      David Smith                            Linda Evans 
Human Resource Manager             Coordinator Major Projects    Coordinator Emergency Response 
Vic Roads                                        City of Greater Geelong         EPA 
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5.7 Orlando World Record 
500 people set in Oct 2010 
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5. 8 Photos from the Event 
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